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Foreword

Education is a powerful tool for empowerment, shaping individuals
and societies alike. “Education and Empowerment” is a crucial
exploration of how education can drive social change, promote equity,
and inspire personal and collective growth. This edited volume brings
together the voices of distinguished scholars, educators, and activists
who examine the transformative potential of education.

The chapters in this book cover a broad spectrum of topics, from policy
and practice to theory and case studies, all united by a common goal: to
highlight how education can empower individuals and communities.
The authors explore critical issues such as access to education, the
role of technology, gender equality, and the impact of cultural and
socio-economic factors on learning. Their diverse perspectives offer a
comprehensive view of the ways in which education can serve as a
catalyst for empowerment.

A recurring theme is the need for inclusive and equitable educational
practices. The contributors emphasize the importance of creating
learning environments that are accessible and responsive to the needs
of all students, particularly those from marginalized groups. By
fostering inclusivity, education can unlock potential and open doors to
opportunities that might otherwise remain closed.

“Education and Empowerment” is a call to action for educators,
policymakers, and community leaders. It challenges us to rethink
traditional educational models and to embrace innovative approaches
that prioritize empowerment and social justice.

I extend my deepest gratitude to the contributors and editors for their
insightful and inspiring work. This volume is a significant addition
to the ongoing conversation about the role of education in fostering

empowerment, and I am honored to introduce it.

Prof. (Dr.) Mita Banerjee

Former Professor of Education, University of Calcutta

Former Vice Chancellor, Baba Saheb Ambedkar Education University
(Erstwhile The WestBengal University of Teachers” Training, Education
Planning and Administration)

Kanyashree University, Murshidabad University (Additional Charge)
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IMPACT OF FRUSTRATION ON ACHIEVEMENT
OF ADOLESCENT GIRLS IN SECONDARY LEVEL
SCHOOLS IN WEST BENGAL

Dr. Amitava Bhowmick

Assistant Professor, Department of Education,
Swami Vivekananda University

INTRODUCTION

During adolescence, the brain is more plastic and so more easily
shaped by experiences than at other times in our lives. Also,
brain circuits that are no longer used are eliminated, so it appears
to be the best chance in life to learn new skills and develop
lifelong habits. Of course, learning new skills and developing
old ones is possible throughout our lives, but this becomes
more difficult in adulthood. During adolescence, the prefrontal
cortex, responsible for self-control, judgment, organization,
planning and emotional control undergoes the most change.
Unsurprisingly, as it gradually matures, young people tend to
find these skills difficult to manage. The psychologist Laurence
Steinberg of Temple University, has specialized in child and
adolescent psychological development for the last 40 years. He
says that adolescence should be conceived of as lasting from
puberty to the early 20s; he views it as a unique opportunity for
positive growth which is too often squandered, in part because
adults tend to think of it as a time both they and their children
have to survive. Steinberg says that until teens learn to “brake”
their “overactive engines”, they need support, guidance and
sympathetic understanding.

CAUSES OF FRUSTRATION

Frustration could be as a result of internal factors, personal
traits or beliefs and might as well be of external factors. The
constant in the feeling of frustration is stress either mentally or
physically, and this could be experienced in different areas of
our lives. Further, teenage girls may find it hard to cope with all
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the physical and emotional changes they experience during this
stage. As a result, they may face and have many questions about
teenage girl problems such as menstruation, dating, depression,
issues with their sexuality, and friendships.

One or more of the following are the possible culprits of stress
and frustration:

1. Unexpected turn of events

2. Struggling finances

3. Unresolved conflicts

4.  Failing or unhealthy relationships

5. Unhealthy work standards

6. Unmet deadlines

7. Unfulfilled sexual desires
8.
S

Mental disorders such as Depression and Post Traumatic
yndrome Disorder (PTSD)

TYPES OF FRUSTRATION

Frustration can come from internal or external sources. A helpful
part of solving daily frustrations is to recognize if your frustration
is internal or external.

Internal frustration

This means you are frustrated with yourself or your reaction.
It can mean you're unhappy with the way you reacted in a
situation.

External frustration

With external frustration, the stressor, or the thing that’s causing
your frustration, is outside of you. That can mean things like
wasting time in traffic, or barriers to something you want to
achieve.

Examining the situation to determine where the cause of
frustration stems from can be a useful first step in solving your
dilemma.

10
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ANALYSIS AND INTEPRETATION
DEAL WITH FRUSTRATION

Since feeling frustrated is not foreign in our daily activities
and we can’t totally put a stop to such emotional response,
it is important to figure out how to deal with the feeling of
frustration and reduce feeling angry and frustrated at every little
inconvenience. The first measure includes identifying the sources
of the frustration to know what to work upon, though this can
be challenging as frustration could be as a result of collective
factors. Afterwards, some or all of the following measures could
be employed:

1. Be emotionally intelligent: emotional intelligence is the
ability to identify, utilize and manage the emotions of oneself
and others. Having a high EI contributes to how one deals
with frustration, this can help you give a more appropriate
response to people’s actions and circumstances that could
lead to frustration.

Having less expectations from decisions made by other people
which is beyond your control is necessary to avoid getting angry
and frustrated constantly, while you might have no control over
people’s actions, you decide the way you react to such actions
and how you allow it affect you.

Anova: Single Factor

SUMMARY

Groups Count Sum Average Variance

Daily hassles %. @ 4 201.54 | 50.385 155.5656

Finances % 4 23526 58.815 230.9614

Interpersonal 4 1841 | 46.025 369.1926

conflicts %.

Relationships % @ 4 180.48 = 45.12 288.3095

Environmental 4 176.88 | 44.22 246.9601

Frustration %

ANOVA

Source of SS df MS F P-value | F crit
Variation

Between Groups = 579.8721 4 144968 | 0.561461 0.694208 @ 3.055568
Within Groups | 3872.968 @ 15 258.1978

Total 445284 | 19

11
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2. Be optimistic: the complexity of a situation or job depends on
your view and thought patterns. Getting frustrated might also be
from a negative point of view where we see challenges as being
beyond our control. Learning to see challenges from a brighter
view of learning and development rather than what you’ve been
able to achieve can help to get rid of the feeling of frustration
at work or over a project and help you build resilience which
reduces the effect of stress.

Learning to not only focus on what you can’t do or don’t do
well enough but to be grateful for the things you have also is an
optimistic view of the situation.

1. Practice some relaxing exercise: Breathe! This first
line of action is a natural stress relief. Since most feelings of
frustration are as a result of stress or being overwhelmed,
trying a breathing exercise would be great to supply your brain
with oxygen, help you clear your mind and keep you calm.
While your mind is in a haze of turmoil, take a deep breath
and slowly release it. You could also practice meditation or
yoga which helps clear the mind and release built up tension.

2.  Vent: penting up your feelings would only lead to
you being more frustrated and choked, letting out your
frustrations is not just healthy but also necessary to keep your
mental state intact. This has also been proven as a good means
of reducing mental stress and frustration.

3. Getoutside: it'simportantthatyouleave theenvironment
surrounding your frustration, most times we want to figure
out a solution to solve the cause of the frustration, while this
is not bad in itself but running away for a short while is a
better option.

4. Take breaks: managing stress is another perfect means
to manage frustration and taking breaks in-between work is
the best way to do so. While going about a short or long-time
assignment, delegate time to go off work and do something
more cheerful to give your mind the boost it needs.
Psychologists have proposed that a deliberate distraction
gives a boost to productivity particularly when the task is
mentally demanding.

12
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5. Change your life pattern: you might also want to make
some adjustments to your activities and how you go about
them. This involves cutting down on responsibilities that
could be promoting stress in your life while investing in those
that leaves you more refreshed. It could also require you
getting out of unhealthy relationships that could be causing
you stress or becoming assertive as to demanding what you
want or how you want others to relate with you.
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6. Building resilience: Resilience is the ability to bounce
back after experiencing a setback. This is like stress-proof
which helps us to manage and overcome stress better. One
of the ways to build resilience is to understand that change
and unexpected turn of events are normal, not your fault or
because you lack the abilities.

7. Set realistic goals: frustration sets in when things don’t
go as you plan or want. Sometimes, this could be because
your expectations are unrealistic, while inspirations and
ambitions are important to drive, it is necessary to have a
healthy appetite for them. Rather than having huge goals
accompanied with a lot of mental stress, setting smaller
chunks of Specific, Measurable, Achievable, Relevant and
Time-based (SMART) goals helps in building momentum as
well as increasing the feeling of fulfillment.

8. Remove the Stressor: in instances where frustration is
as a result of problems in your relationships either a conflict,
failing relationship or unfulfilled sexual desires, talking with
the person(s) involved would be a good decision. Making your
pain known to the other person would help in addressing the
issue which would reduce the frustration involved as well
as help you find a solution to the problem. Finding other
alternatives to boost one’s finances and delegating tasks when
necessary can be employed also to alleviate frustration.

EMPOWER ADOLESCENT GIRLS

First and foremost, the parents need to take utmost care of their
own emotional and mental state while dealing with their child’s
behavior. They need to trust and work towards creating a healthy
bond with him or her. This could include sharing stories from
their teenage and listening intently to the child’s newly developed
interests, without being judgmental. If the child is going through
something and is not willing to share, the parents should make
him or her feel comfortable by accepting the situation. They must
then guide the child in a calm and gentle manner. As they say in
Hindi, “jaisa sang vaisa rang”, we are strongly influenced by the
company we keep. Parents should talk to their children about
the significance of being in the company of like-minded people.
Collective consciousness can impact our mindset in a significant
way.

15
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Working towards making the world a better place helps the
teenager rise above personal worries and see his or her skill-
sets being used for a larger purpose. This can work wonders in
making the child feel more responsible and secure, and diminish
the need for recognition and approval from outside.

Just as every phase of life is a new opportunity and a challenge
in itself, teenage is also a special period in a child’s life, and also
in a parent’s life. Let it be an adventure worth remembering. An
adventure filled with a positive outlook towards life.

ENVIRONMENT AND IDENTITY

An adolescent’s environment plays a huge role in their identity
development While most adolescent studies are conducted
on white, middle class children, studies show that the more
privileged upbringing people have, the more successfully they
develop their identity. The forming of an adolescent’s identity
is a crucial time in their life. It has been recently found that
demographic patterns suggest that the transition to adulthood
is now occurring over a longer span of years than was the case
during the middle of the 20th century. Accordingly, youth,
a period that spans late adolescence and early adulthood, has
become a more prominent stage of the life course. This, therefore,
has caused various factors to become important during this
development. So many factors contribute to the developing
social identity of an adolescent from commitment, to coping
devices, to social media. All of these factors are affected by the
environment an adolescent grows up in. A child from a more
privileged upbringing is exposed to more opportunities and
better situations in general. An adolescent from an inner city
or a crime-driven neighborhood is more likely to be exposed to
an environment that can be detrimental to their development.
Adolescence is a sensitive period in the development process,
and exposure to the wrong things at that time can have a major
effect on future decisions. While children that grow up in nice
suburban communities are not exposed to bad environments
they are more likely to participate in activities that can benefit
their identity and contribute to a more successful identity
development .

16
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CONCLUSION

The faulty upbringing at home, unhealthy relationships, over
protection is the sources of conflict from home environment.
Unpleasant school or college environment, role of teachers,
faulty method of teaching, denial of opportunities for self
expression and classmates are some of the sources of conflict
in youngsters. While many people think anxiety immediately
leads to feelings of anger, it usually leads to frustration first.
If not properly managed, anxiety may make an individual
frustrated about their circumstances or the people involved.

Once the frustration has settled in as a regular emotion from
the anxiety, it can then quickly lead to anger. This next stage
is often expressed outwardly due to the fear that a person feels
about the scenario that made them anxious in the first place.

Allowing this anger to overcome general emotions can
potentially lead to damaged relationships, issues at work,
struggles in school, and other problems in everyday life.
Anger caused by anxiety can make someone lash out both
verbally and physically, sometimes leading them to hurt
others or themselves.

It's important to understand that not all anger issues are
caused by anxiety. But for those who take a closer look at why
they’re having these strong emotions, it often leads them to
recognize feelings of fear, insecurity, and worry.
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Narrative Alchemy: Cultivating Values Through Hilaire
Belloc’s Poetic Morality

Dr. Subhadeep Mazumder

Assistant Professor, Department of Education
Swami Vivekananda University

Abstract:

Literature emerges as an invaluable tool for imparting value
education, utilizing its intricate narratives to entertain and instil
enduring lessons in ethics, empathy, and morality. In the realm
of value education, literature serves as a compelling medium,
guiding individuals through the intricacies of human nature
and moral choices, fostering critical thinking and reflection.
Functioning as a reflective mirror, literature portrays diverse
human experiences, nurturing understanding and appreciation
for different cultures and perspectives. By immersing readers in
characters from varied backgrounds, literature acts as a bridge,
promoting tolerance, empathy, and the recognition of shared
humanity across time and space.The power of storytelling in
literature facilitates the transmission of cultural and ethical
traditions across generations, encapsulating timeless wisdom in
classic tales, myths, and fables. In educational settings, educators
leverage literature’s emotive nature to stimulate meaningful
discussions on moral principles, guiding individuals toward a
deeper comprehension of themselves and their roles in a broader
moral framework.Specifically focusing on three poems by Hilaire
Belloc - “Matilda,” “Godolphin Horne,” and “Lord Lundy” -
this discussion illustrates literature’s role as a moral compass.
These poems, blending humour with moral insight, provide
educators with valuable tools to engage children in discussions
on honesty, humility, and emotional resilience. As literature
shapes conscientious and ethically grounded individuals,
these timeless beacons carry enduring wisdom, highlighting
literature’s indispensable role in imparting value education.

Key Words:Literature, Value education, Hilaire Belloc, Moral
compass, Character and morality
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Introduction

Literature, with its profound ability to capture the essence of
human experiences and emotions, serves as an invaluable tool
for imparting value education. Through the artful weaving of
narratives, characters, and themes, literature provides a rich
tapestry that not only entertains but also imparts timeless lessons
in ethics, empathy, and morality.

In the realm of value education, literature becomes a compelling
medium to explore the complexities of human nature and the
consequences of moral choices. It presents characters facing
ethical dilemmas, allowing readers to witness the repercussions
of their decisions, fostering critical thinking and moral reflection.
The nuanced exploration of virtues and vices within literary
works prompts readers to contemplate the essence of values
such as integrity, compassion, justice, and resilience.

Moreover, literature serves as a mirror reflecting the diversity
of human experiences, fostering a deeper understanding and
appreciation for different cultures, perspectives, and belief
systems. By immersing readers in the lives of characters from
various backgrounds, literature promotes tolerance, empathy,
and the recognition of shared humanity. It becomes a bridge that
connects individuals across time and space, encouraging a sense
of global citizenship rooted in respect for differences and shared
values.

The power of storytelling inherent in literature allows for
the transmission of cultural and ethical traditions from
one generation to another. Classic tales, myths, and fables
encapsulate timeless wisdom, providing a reservoir of lessons
that transcend temporal and cultural boundaries. Through the
exploration of these narratives, literature becomes a conduit for
the transmission of societal values, fostering a sense of continuity
and interconnectedness.

In the classroom, educators can harness the emotive and
thought-provoking nature of literature to facilitate meaningful
discussions on moral principles. By delving into the motivations
and consequences depicted in literary works, students not only
enhance their analytical skills but also develop a heightened
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moral sensitivity. Literature, thus, becomes a catalyst for the
cultivation of character, guiding individuals toward a deeper
understanding of themselves and their role in a larger moral
framework.

Literature becomes a moral compass, guiding individuals on
a reflective journey that transcends the confines of the written
word. Through its eloquent expressions and nuanced narratives,
literature stands as a beacon for the cultivation of values,
shaping individuals into conscientious, empathetic, and ethically
grounded members of society.

Discussion

“Matilda,” penned by Hilaire Belloc in 1907, serves as a
delightful vehicle for imparting moral values to children
through the medium of literature. The narrative unfolds with
the tale of a young girl named Matilda, whose penchant for
telling dreadful lies takes centre stage. Through a humorous
yet poignant exploration of the consequences of dishonesty, the
poem encourages young readers to reflect on the importance of
truthfulness and the repercussions of deceit.

Belloc skilfully employs vivid imagery and a rhythmic cadence
to captivate the attention of his audience, creating a memorable
experience that embeds moral lessons within the folds of
entertainment. The poem serves as an excellent resource for
educators and parents seeking to instil values such as honesty,
responsibility, and the importance of facing consequences in the
minds of young learners.

The opening lines introduce Matilda’s proclivity for fabrication,
presenting her lies as something so egregious that it “made one
Gasp and Stretch one’s Eyes.” This vivid description immediately
sets the tone for the severity of Matilda’s falsehoods. The Aunt’s
attempt to believe Matilda’s lies is portrayed as a struggle that
nearly takes her life, emphasizing the corrosive nature of deceit
on trust and relationships.

The narrative takes an amusing turn when Matilda, left alone
and bored, decides to play a dangerous prank by summoning
the Fire Brigade. The poet’s use of alliteration and vivid
descriptions paints a comical picture of the gallant firemen
“pouring in on every hand” with “Courage high and Hearts
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a-glow.” The exaggeration serves to emphasize the gravity of
Matilda’s actions, turning a seemingly innocent lie into a chaotic
and potentially harmful situation.

As the story unfolds, Belloc cleverly weaves in the theme of
poetic justice. Matilda’s Aunt, aware of her niece’s penchant
for deception, denies her the pleasure of attending the theatre.
The irony surfaces when a real fire breaks out, and Matilda’s
desperate cries for help are dismissed by the public who, having
learned of her deceitful nature, label her a “Little Liar.” The
consequences of her lies come full circle as her aunt returns to
find Matilda and the house burned.

This poem, with its blend of humour and moral insight, provides
an excellent platform for educators to engage children in
discussions about the consequences of dishonesty. By exploring
the ramifications of Matilda’s lies in a light-hearted yet impactful
manner, children can grasp the significance of truthfulness and
the potential harm that dishonesty may inflict not only on oneself
but also on others.

“Godolphin Horne,” serves as a satirical commentary on the
consequences of pride and arrogance, especially in the context
of social hierarchy. Through the character of Godolphin Horne,
Belloc presents a cautionary tale that can be effectively employed
in teaching moral values to children.

The poem opens with a vivid portrayal of Godolphin’s pride,
emphasizing his noble birth and disdain for humanity. The lines
“He held the Human Race in Scorn” and “And oh! the Lad was
Deathly Proud!” immediately establish the central theme of
pride as a detrimental quality. This can serve as an entry point
for discussions on humility, the acceptance of diversity, and the
importance of treating others with respect.

Godolphin’s lack of basic manners is highlighted in the lines “He
nevershookyourHand or Bowed, Butmerely smirked andnodded
thus.” This can be used to discuss the significance of politeness,
courtesy, and the impact of one’s demeanour on interpersonal
relationships. The phrase “How perfectly ridiculous!” can be
explored to teach children about the consequences of dismissing
others based on preconceived notions.
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The narrative takes a turn when the court requires a page,
and Godolphin is considered as a candidate. The Lord High
Chamberlain’s choice is met with dissent, showcasing the
repercussions of Godolphin’s pride. The objections from various
characters, including the Aged Duchess of Athlone and Lady
Mary Flood, provide an opportunity to discuss the importance of
being relatable, approachable, and considerate in social settings.

Belloc cleverly weaves humour into the poem, utilizing
the reactions of the characters to highlight the absurdity of
Godolphin’s pride. The poem’s conclusion, where Godolphin
ends up as a boot-black at the Savoy, serves as a powerful lesson
in humility and the consequences of arrogance.

Quotations such as “Just then, the Court required a Page,” and
“So now Godolphin is the Boy Who blacks the Boots at the Savoy”
can be used to illustrate the narrative arc and the transformation
of the protagonist. Engaging in discussions around the poem can
help children reflect on the values of humility, kindness, and the
significance of one’s actions in shaping their destiny.

“Lord Lundy,” penned by Hilaire Belloc, stands as a whimsical
yet poignant critique of a young aristocrat, capturing the
consequences of unrestrained emotion and the importance of
composure, especially in the political arena. The poem provides
an excellent tool for imparting moral values to children through
its vivid portrayal of Lord Lundy’s character and the subsequent
fallout of his emotional excesses.

From the very beginning, Belloc paints a vivid picture of Lord
Lundy’s oversensitivity, especially to parental commands. The
lines, “Lord Lundy from his earliest years / Was far too freely
moved to Tears,” set the stage for the exploration of a character
whose emotional fragility becomes a hindrance to his personal
and political growth. This presents an opportunity to teach
children the importance of emotional resilience and self-control
in facing life’s challenges.

The poet uses specific instances to illustrate Lord Lundy’s lack of
emotional control. When asked to go to bed or leave the cat alone,
his reactions are exaggerated, resembling that of a “Little Turk.”
This vivid imagery allows children to relate to the consequences
of unchecked emotions. Quoting directly from the poem, “He
bellowed like a Little Turk” could be emphasized to engage
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children and make the lesson memorable.

The poem also introduces the disapproval of Lord Lundy’s family
and peers, showcasing the societal impact of his behaviour.
The father’s elder sister, married to a “Parvenoo,” expresses
frustration, suggesting drowning the child. This commentary
can open discussions on the importance of familial support, the
consequences of one’s actions on relationships, and the role of
constructive criticism.

Belloccleverly weavesinthe voice of Lord Lundy’s grandmamma,
who, despite being visually impaired and aged, expresses a wish
to discipline him physically. This element provides a layered
perspective, teaching children that wisdom and authority often
come with age, and even seemingly harsh advice may have a
well-intentioned motive.

Additionally, the poem subtly introduces class distinctions and
expectations. Lord Lundy’s grandfather, the Duke, rebukes him
by highlighting the contrast between his own childhood and the
present, emphasizing that animals are not toys. This allows for a
discussion on societal expectations, the responsibilities that come
with privilege, and the need for respect for all living beings.

Conclusion

In the profound exploration of literature as a conduit for value
education, the narratives of “Matilda,” “Godolphin Horne,” and
“Lord Lundy” by Hilaire Belloc stand as eloquent testaments
to the transformative power of storytelling. Through vivid
imagery, rhythmic cadence, and subtle humour, these poems
become vehicles for instilling moral virtues in young minds.

The tales of Matilda’s dishonesty, Godolphin Horne’s pride, and
Lord Lundy’s emotional excesses serve as cautionary guides,
each unveiling the consequences of moral choices with a touch of
whimsy. Belloc’s masterful storytelling engages readers, young
and old, in a reflective journey that transcends the confines of the
written word.

These literary creations become more than mere verses; they
evolve into moral compasses, guiding readers through the
complexities of human nature and the intricacies of ethical
decision-making. Matilda’s misadventures underscore the
importance of truthfulness and the far-reaching impact of deceit,
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while Godolphin Horne’s downfall serves as a powerful lesson
in humility and the repercussions of arrogance. Lord Lundy’s
emotional turbulence, depicted with humour and insight,
imparts the significance of emotional resilience and composure,
especially in the face of societal expectations.

Beyond their individual narratives, these poems collectively
illuminate the broader role of literature in value education.
Through humour, vivid descriptions, and nuanced exploration,
Belloc facilitates discussions on honesty, responsibility, humility,
kindness, and emotional intelligence. These values, embedded
within the folds of entertaining tales, become seeds sown in the
fertile minds of readers, germinating into the roots of character
and morality.

As literature becomes a mirror reflecting the diversity of
human experiences, these poems contribute to fostering a
deeper understanding of the intricacies of human behaviour,
the consequences of choices, and the interconnectedness of
individuals across time and space. They invite readers into
a world where virtues and vices are examined, not through
didactic lessons, but through the lived experiences of compelling
characters.

In the classroom, educators can harness the emotive and thought-
provoking nature of these literary works to cultivate meaningful
discussions on moral principles. By delving into the motivations,
consequences, and transformations depicted in these poems,
students not only enhance their analytical skills but also develop
a heightened moral sensitivity.

The poems of Hilaire Belloc serve as timeless beacons for
the cultivation of values. Through eloquent expressions and
nuanced narratives, literature becomes a guiding force that
shapes individuals into conscientious, empathetic, and ethically
grounded members of society. As these tales resonate through
the corridors of time, they carry with them the enduring wisdom
that literature, with its profound ability to capture the essence of
human experiences, is an indispensable tool for imparting value
education.
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Abstract :

This Paper gazes at the idea of peace education and how it
has changed over time in India. It focuses on how it has been
included in the National Curriculum Frameworks (NCF) of 1975,
1988, 2000, and 2005. The study examined previous research that
has talked about the same topic and stresses how important it is
to teach peace at all stages, from elementary school to college,
to create values, attitudes, and skills that help stop and solve
conflicts. The study looks at peace education at different levels,
from teaching basic values in elementary school to giving
students a worldview in high school and college. The paper
also talks about the reasons for comparing peace education
programs at different levels and looks into the connection
between curriculum skills and peace education. The conclusion
stresses how important peace education is for teaching ideals like
fairness, tolerance, and social responsibility, which helps create a
generation that can deal with conflicts and work for a world that
is fair and peaceful. Peace education, which uses philosophy,
history, and world perspectives, is an important part of modern
education because it crosses over into other fields.

Keywords: peace education, curriculum, different levels of peace
education.

Introduction:

If we look around us worldwide, we see either one country is
linked up with another country or a country itself is connected
with idealism, depravity, social equality, and radical, corruption
which is occurring every single minute. From, the outside or in
written documents we see they had a good relationship between
country might lead to war in future. This creates a disturbance in
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social norms and regulation and ultimately breaks social calm. If
we want to stop this cycle, we have to adopt the path of ‘peace”.
Till now we can see the losses created worldwide in the First
World War and Second World War. How the social & economic
due to the wars. This war ultimately affects every single country,
and this results in the breakdown of a peaceful society. For this
reason, peaceful education or educational peaceful education is
very necessary.

Literally, the word peace is derived from the original
Latin word “pox” which means a pact, a control, or an agreement
to end war or any dispute and conflict between two people, two
nations, or two antagonistic groups of people. It is a concept of
societal friendship and harmony in the absence of hostility and
violence. In a social sense, peace is commonly used to mean a lack
of conflict and freedom from fear of violence between individuals
or groups. Those who want war prepare young people for war,
but those who want peace have neglected young children and
adolescents so that they are unable to organize them for peace.

Peace is a concept that motivates the imagination, and
connotes more than ‘nonviolence’ .it implies human beings
working together to resolve conflicts, respect standards of
justice, satisfy basic needs, and honour human rights. Peace
involves respect for life and the dignity of each human being
without discrimination or produce. positive peace requires the
absence of structural violence and emphasizes the promotion of
human rights. Negative peace is defined as the absence of direct,
organized, physical violence, and efforts to promote it. Negative
peace includes disarmament and peacekeeping initiatives.
It's being quiet inside. To stay peaceful requires strength and
compassion. World peace grew through nonviolence.

Definition:

According to Albert Einstein- “peace cannot be kept by force; it
can only be achieved by understanding.”

According to John Galtong-“peace is not only the absence of all
violence but also the presence of justice and human security in
all their forms.”
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Review of related litature:

* Abdullah Muhammud Ridhuhan Tony Lim,mat isa
Muhammad pisol , sabian Nur Arfah Abdul, Siraj saedah
(2020)studied on “peace education curriculum objectives
for Malaysian higher tertiary education: A fuzzy delphi
approach. This study focus on develop a peace education
curriculum model based on an intercultural context that can
be applied at the tertiary level.

e Ali Hasan Naina, Hussain Nasreen (2021)made on
executive study on “:An initiative to introduce peace
Education in B.Ed (hons) programme”.This study focus on
peace education to become asteady insertion be well trained
to reduce conflicts within the society. The study used action
research methodology &purposive sampling B.ed students
were taken as a sample. The result of the study also show that
peace education is not included implicitly in B.ed curriculum
nor it has been implemented overthing or covertly in the
curriculum.

*  Ezenwosu Ngozi, Akludolu Lilian Rita
Ifeoma(2020)”Developing peace Education curriculum in
Nigeria : Team Teaching as a strategy”. This study focus on
Peace curriculum is necessary and pointed out how team
teaching as a strategy can be used to inculcate peace among
students. This study used by multi -ethnic group. The result
of the study also show that team teaching teachers can help
students develop the ability, skill and values that will help
them resolve conflict with violence.

Objectives:
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1. To compare of curriculum between primary level
&secondary level on peace education.

2. To compare of curriculum between primary level &
tertiary level on peace education.

3. To study the relationship between primary level
&secondary level curriculum competence on peace education.

4. To find out conjoin effect of curriculum evaluation &
peace education among secondary school students.

5. To discuss about understanding the logic , modes and
expression of violence of peace education.
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6. To study the students among primary school on peace
education curriculum.

7. To investigate cause of conflicts and violence.
Characteristics of peace education :

UNICEF refers to peace education, it is the process of promoting
the knowledge skills, attitude, and values needed to bring about
behavioral changes that will enable children, youth, and adults
to prevent conflict and violence both overt and structural to
resolve conflict peacefully-

*  Peace education help students think at a higher level and
learn better throughout their lives.

*  Peace education help students to develop human values.
Fraternity helps students to learn how to interact with each
other by developing friendship, empathy etc.

*  Peace education teach student how to get along with
each other in their society.

*  Peace education help student to become aware of human
rights thereby making student to understand their rights in
society.

*  Peace education helps to develop student’s creative and
critical thinking. As a result, students are able to develop their
own knowledge, evaluate, challenge their own ideas and
solve their own problem.

* Diligency,frugality,honesty,displine,politeness,
cleanliness,unity,generosity, are eight moral characters which
help students to become a good people. It is the one of the
characteristics of peace education.

*  Our society doesn’t gave much importance to woman
rights. peace education help student to learn equal rights
in society .so that, women can participate in the economy
like man so that they can participate in important decision
making as well. So, it can be said that peace education has
gave great importance to gender equality.

Different levels of peace education:

Peace education is a multifaceted journey, evolving through
distinct phases of academic development. At the primary level,
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the emphasis lies on cultivating foundational values for personal
growth and fostering social skills crucial for harmonious
coexistence. Moving to the secondary level, students delve
into the cultural nuances of peace through the lens of history,
citizenship education, and an exploration of constitutional
principles. Finally, at the tertiary level, the focus expands to a
nuanced understanding of violence, honing issue analysis skills,
and cultivating a global perspective on peace. This educational
continuum equips individuals with the tools needed for personal
development, societal harmony, and a holistic grasp of peace
within a broader global context.

Primary level:
1. could focus on value foundation for personality
formation.

2. Development of social skills necessary to live together in
harmony.

3. To enable students to understand the value foundation
of peace.

4. The need to promote skills for the peaceful resolution of
conflicts.

Secondary level:
1. Could be enable to view the culture of peace from the
perspective of Indian history.

2.  Education for peace could focus more citizenship
Education.

3. A brief introduction to the basic feature & culture of the
constitution.

4.  The various challenges to national unity.

5. Tomain emphasis here must be on promoting an attitude
need to be made aware of the various obstacles unity.

6. Students also need to be made aware of the various
obstacles to unity.
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Tertiary level:
1. Understanding logic, modes, and expression of violence.
2. Skills for understanding of issues.
3. Developing a global perspective on peace.

Curriculum of peace education:

Although peace education had started much earlier than the
ancient at that time people haven’t givenit such importance.Slyck
(2019) emphasizes the need for curricula to focus on competencies
for peacemaking, peacebuilding, and peacekeeping, as well
as peaceful attitudes and values.In India,peace education had
started during post post-independent period when India started
to improve its education structurethrough various commission-
making authorities. where the educational commission
left the importance of peace education and introduced the
Radhakrishna Commission, MudaliarCommission, NCF1975,
1988, 2000, 2005, etc.The importance of peace education is
discussed here. Peace education is much more important
than moral education mentioned by educationists. NCF2005
says that peace education encompasses respect for human
rights,justice,tolerance,cooperation,social responsibility,respect
for cultural diversity, and commitment to democratic values.
Curriculum should be developed to affect students” knowledge
and comprehension of peace and conflict.

Conclusion:

Peace is crucial in today’s interconnected world, as it prevents
tensions, conflicts, and violence. Gandhiji’s philosophy of peace
goes beyond the absence of violence, focusing on harmonious
living and resolving conflicts. UNICEF defines peace education
as promoting knowledge, skills, attitudes, and values that
contribute to behavioral changes for conflict prevention and
resolution. It nurtures human values, social skills, and awareness
of human rights, emphasizing moral characters, gender equality,
and creative thinking.There are different levels of peace
education, including primary, secondary, and tertiary. Primary
education focuses on personality formation, social skills, and
conflict resolution, while secondary education incorporates
cultural perspectives, citizenship education, and constitutional
principles. Tertiary education aims for a global perspective on
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peace, emphasizing understanding of violence, issue analysis,
and skill development for contributing to global peace efforts.
In India, peace education has evolved within educational
commissions and policies post-independence. The National
Curriculum Frameworks (NCF) recognizes peace education
as encompassing respect for human rights, justice, tolerance,
cooperation, social responsibility, cultural diversity, and
democratic values. Different levels of peace education contribute
to the ongoing discourse on fostering peace in a world grappling
with complex challenges. The interdisciplinary nature of peace
education, drawing from philosophy, history, and global
perspectives, makes it a dynamic and essential component of
modern education.
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Abstract

This study explores the transformative impact of innovative
pedagogies on modern education, focusing on student-
centered learning, critical thinking, experiential learning, and
the integration of technology. Drawing from recent literature,
the study examines how pedagogical approaches such as
blended learning, project-based learning, gamification, flipped
classrooms, and experiential learning are reshaping educational
paradigms. By emphasizing student engagement, active learning,
and real-world application, these pedagogies prepare students
for the complexities of the 21st century. The study highlights
the role of technology, including artificial intelligence, virtual
reality, learning management systems, gamification, and mobile
learning, in fostering personalized, interactive, and effective
learning environments. Through a synthesis of theoretical
frameworks and empirical evidence, the study underscores the
transformative potential of innovative pedagogies in driving
educational excellence and empowering students to thrive in an
ever-changing world.

Keywords: Innovative Pedagogies, Transformative Teaching,
Student-Centered Learning, Technology Integration, Experiential
Learning, Critical Thinking

Introduction

In recent years, the landscape of education has undergone
significant changes, driven by rapid advancements in technology
and a deeper understanding of how students learn. At the
heart of these changes is the concept of innovative pedagogies,
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which encompass a wide range of teaching strategies aimed at
enhancing learning outcomes and fostering critical thinking
skills. Innovative pedagogies are not merely about incorporating
new technologies into the classroom; they also involve rethinking
traditional teaching methods to create more engaging and
effective learning experiences.

One of the key drivers of this pedagogical transformation is the
recognition that traditional teaching methods often fall short in
preparing students for the complexities of the modern world. As
noted by Beetham and Sharpe (2013), there is a growing need
for educational approaches that promote active learning and
student engagement. This shift is crucial in developing skills
such as problem-solving, collaboration, and adaptability, which
are essential in today’s rapidly changing environment.

Moreover, the integration of digital technologies has opened
up new possibilities for teaching and learning. According to
Selwyn (2014), technology can support innovative pedagogies
by providing tools that facilitate interactive and personalized
learning experiences. For example, the use of online platforms
and digital resources can enable students to learn at their own
pace, access a wealth of information, and collaborate with peers
in real-time.

Another important aspect of innovative pedagogies is the
emphasis on student-centered learning. This approach prioritizes
the needs and interests of students, encouraging them to take
an active role in their own learning process. As emphasized by
Hattie (2009), effective teaching involves not only delivering
content but also creating an environment where students
feel motivated and empowered to learn. This can be achieved
through various strategies, such as project-based learning,
flipped classrooms, and inquiry-based learning, which have
been shown to enhance student engagement and achievement
(Barron & Darling-Hammond, 2008).

Furthermore, = innovative  pedagogies  often  involve
interdisciplinary approaches that integrate knowledge and skills
from different subject areas. This holistic perspective is essential
for fostering a deeper understanding of complex issues and
preparing students to tackle real-world problems. For instance,
combining science, technology, engineering, and mathematics
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(STEM) education with the arts (STEAM) can lead to more
creative and effective solutions (Yakman, 2008). Innovative
pedagogies are a catalyst for transformative teaching, offering
new ways to engage students and enhance learning outcomes.
By embracing these approaches, educators can create dynamic
and inclusive learning environments that prepare students for
the challenges of the future.

Concept of Transformative Teaching

Transformative teaching is a dynamic and holistic educational
approach that seeks to fundamentally change the way students
perceive themselves and the world around them. This method
goes beyond mere knowledge transfer, aiming to foster critical
thinking, self-reflection, and a profound understanding of the
subject matter. Central to transformative teaching is the belief
that education should not only impart academic skills but also
promote personal growth and social responsibility (Mezirow,
2000; Brookfield, 2017).

At the heart of transformative teaching is student-centered
learning, where students take an active role in their education.
This approach contrasts sharply with traditional, teacher-
centered methods. Research since 2018 hasincreasingly supported
the efficacy of student-centered learning environments. For
instance, a study by Weimer (2018) emphasizes that empowering
students to take ownership of their learning process results in
higher engagement and deeper understanding. By encouraging
autonomy, educators help students develop the skills necessary
for lifelong learning and adaptability in a rapidly changing
world.

Critical thinking and self-reflection are essential components
of transformative teaching. Educators encourage students
to question assumptions, analyze perspectives, and reflect
on their values and beliefs. This reflective practice leads to
transformative learning experiences, where students alter their
frames of reference (Mezirow, 2000). Brookfield (2017) argues
that critically reflective teaching practices help students become
more aware of their cognitive and emotional processes, fostering
a more profound and personal engagement with the material.

Experiential learning, where students engage in hands-on
activities, is another key element of transformative teaching.

38



Education and Empowerment

Kolb’s (2015) experiential learning theory underpins many of
these practices, advocating for learning through experience and
reflection. Recent research highlights the benefits of experiential
learning in various educational contexts. For example, a 2019
study by Felicia et al. found that simulation-based learning in
healthcare education significantly improved students” clinical
skills and critical thinking abilities.

Collaborative learning also plays a crucial role in transformative
teaching. Barkley, Major, and Cross (2014) demonstrate that
group work and peer interactions enhance learning outcomes by
allowing students to learn from diverse perspectives. Since 2018,
studies have continued to explore the impact of collaborative
learning. According to a meta-analysis by Johnson, Johnson, and
Smith (2018), cooperative learning strategies consistently lead
to higher academic achievement and better interpersonal skills
compared to competitive or individualistic approaches.

Transformative teaching often incorporates a focus on social
justice and equity, aiming to raise awareness about social
inequalities and empower students to act as agents of change.
Kumashiro (2015) emphasizes the importance of addressing
issues of oppression and marginalization in the classroom.
Recent work in this area highlights the role of educators in
fostering inclusive and equitable learning environments. A 2020
study by Sensoy and DiAngelo explores how critical pedagogy
can challenge systemic inequities and promote social justice
through education.

The principles of transformative teaching are increasingly being
applied across various educational settings, from K-12 to higher
education and beyond. In STEM education, there is a growing
emphasis on creating inclusive environments that support
underrepresented groups. For example, Carlone, Johnson, and
Scott (2015) discuss strategies for promoting diversity in STEM
fields. Similarly, the rise of online and blended learning platforms
presents new opportunities for transformative teaching. Garrison
and Vaughan (2008) argue that these platforms can facilitate
interactive and reflective learning experiences, essential for
transformative education.

In higher education, courses that integrate community service
and social justice issues are becoming more prevalent. Kiely
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(2018) highlights how service-learning programs can develop
students’ civic and ethical awareness, bridging the gap between
academic learning and real-world application. This holistic
approach prepares students not only for professional success but
also for meaningful contributions to society.

Characteristics of Transformative Teaching

Transformative teaching is a pedagogical approach designed to

cre

ate profound changes in students” perspectives, understand-

ing, and behavior. This approach integrates various characteris-
tics that collectively foster a deep and lasting impact on learners.
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* Emphasis on Critical Reflection: One of the core
characteristics of transformative teaching is the emphasis
on critical reflection. This process involves encouraging
students to reflect on their own assumptions, values, and
beliefs to develop a deeper understanding of themselves and
their learning experiences (Mezirow, 2000). Brookfield (2017)
highlights that critical reflection enables students to recognize
and question their own biases and preconceived notions,
leading to transformative learning experiences. Recent
studies underscore the importance of this characteristic,
suggesting that reflective practices are essential for fostering
self-awareness and personal growth (Taylor, 2019).

e Student-Centered Learning Environment:
Transformative teaching creates a student-centered learning
environment where students are active participants in their
own education. This approach shifts the focus from the
teacher as the sole source of knowledge to the students” active
engagement in the learning process. Weimer (2018) notes that
student-centered learning encourages autonomy, critical
thinking, and intrinsic motivation. Studies by Felder and
Brent (2019) reinforce that when students take responsibility
for their own learning, they are more likely to engage deeply
with the material and develop a lasting understanding.

* Collaborative Learning and Community Building:
Collaborative learning is another key characteristic of
transformative teaching. It involves students working
together to achieve common goals, thereby enhancing their
learning experiences through social interaction. Barkley,
Major, and Cross (2014) suggest that collaborative learning
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fosters a sense of community and shared purpose among
students. Research by Johnson, Johnson, and Smith (2018)
confirms that cooperative learning strategies lead to higher
academicachievementand improved interpersonal skills. This
characteristic is particularly relevant in diverse classrooms,
where collaboration can bridge cultural and social differences
(Gurin, Nagda, & Ztiniga, 2018).

e Integration of Experiential Learning: Experiential
learning is a hallmark of transformative teaching, where
students learn through direct experience and reflection on
those experiences. Kolb’s (2015) experiential learning theory
supports this approach, advocating for learning through
doing and reflecting. Recent applications of experiential
learning include service-learning projects, internships, and
simulations, which provide students with real-world contexts
to apply their knowledge (Jacoby, 2018). Studies have shown
that experiential learning not only enhances understanding
but also develops critical skills such as problem-solving,
communication, and teamwork (Eyler, 2018).

* Focus on Social Justice and Equity: A focus on social
justice and equity is integral to transformative teaching. This
characteristic involves addressing issues of inequality and
fostering an inclusive learning environment where all students
feel valued and supported. Kumashiro (2015) argues that
transformative teaching must challenge systemic inequities
and empower students to become agents of change. Recent
literature, such as Sensoy and DiAngelo (2020), emphasizes
the role of education in promoting social justice by developing
students’ critical consciousness and encouraging them to
address societal issues.

* Holistic Development of Students: Transformative
teaching aims at the holistic development of students,
encompassing cognitive, emotional, and social dimensions.
Kiely (2018) suggests that this approach not only focuses on
academic skills but also on developing students” emotional
intelligence, empathy, and ethical awareness. Research by
Elias and Arnold (2019) highlights the importance of social-
emotional learning (SEL) as part of transformative education,
which helps students to manage emotions, set positive goals,
and establish meaningful relationships. This holistic focus
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prepares students to navigate complex real-world challenges
effectively.

Innovative Pedagogies in Transformative Teaching

Innovative pedagogies in transformative teaching have been
increasingly recognized as vital for fostering deep, meaningful
learning experiences that prepare students for complex, real-
world challenges. Since recent years, educational research and
practice have focused on integrating technology, experiential
learning, and student-centered approaches to create more
engaging and effective learning environments.
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(a) Blended Learning: One significant innovation is the use
of Blended Learning, which combines online digital media
with traditional classroom methods. This approach offers a
flexible learning experience that can be tailored to individual
students” needs. Research by Graham et al. (2019) highlights
that blended learning environments improve student
engagement and learning outcomes by providing diverse
ways of accessing and interacting with course materials.
This method supports transformative teaching by allowing
students to take control of their learning, fostering autonomy
and self-regulation (Graham et al., 2019).

(b) Project-Based Learning (PBL): Another transformative
approach is Project-Based Learning (PBL), where students
gain knowledge and skills by working on projects that address
real-world problems. PBL encourages critical thinking,
collaboration, and practical application of knowledge.
According to Thomas (2020), PBL aligns with the principles of
transformative teaching by engaging students in meaningful
tasks that promote deeper understanding and retention of
knowledge. The hands-on nature of PBL helps students see
the relevance of their studies, which enhances motivation and
learning effectiveness (Thomas, 2020).

(c) Gamification: Gamificationisalsoanoteworthyinnovation
in pedagogy. By incorporating game design elements into
educational settings, gamification aims to make learning more
engaging and enjoyable. A study by Deterding et al. (2019)
found that gamified learning environments can increase
student motivation and participation, leading to improved
educational outcomes. The use of badges, leaderboards, and
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rewards can make learning more interactive and fun, which
helps to sustain student interest and encourage perseverance
in challenging subjects (Deterding et al., 2019).

(d) Flipped Classroom: Flipped Classroom models have
gained traction as an effective transformative teaching
strategy. In a flipped classroom, traditional lecture and
homework elements are reversed. Students watch lecture
materials at home and engage in interactive activities in
class. According to Bergmann and Sams (2018), this approach
allows for more active learning during class time, where
teachers can provide personalized support and facilitate
collaborative learning activities. This model not only enhances
understanding but also encourages students to take an active
role in their education, fostering a more transformative
learning experience (Bergmann & Sams, 2018).

(e) Experiential Learning: Experiential Learning has
emerged as a critical component of transformative teaching.
This approach involves learning through direct experience,
reflection, and application. Kolb’s experiential learning
theory, which emphasizes the cycle of concrete experience,
reflective observation, abstract conceptualization, and active
experimentation, is foundational to this pedagogy. A study by
Beard and Wilson (2020) confirms that experiential learning
leads to higher levels of student engagement and knowledge
retention, as it connects academic content to real-life contexts.
This hands-on learning process helps students develop critical
thinking and problem-solving skills, which are essential for
their future careers (Beard & Wilson, 2020).

Innovative pedagogies such as blended learning, project-based
learning, gamification, flipped classrooms, and experiential
learning arereshaping transformative teaching. Theseapproaches
emphasize student engagement, active learning, and real-world
application, which are crucial for preparing students to navigate
and succeed in an increasingly complex world. The continued
evolution and integration of these pedagogies will likely lead
to even more dynamic and effective educational practices in the
future.
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Integration of Technology in Transformative Teaching

The integration of technology in transformative teaching has
revolutionized educational landscapes, enhancing the quality
and accessibility of learning experiences. Inrecent years, there has
been a notable increase in the adoption of various technological
tools and platforms designed to foster student engagement,
facilitate personalized learning, and promote critical thinking.

One significant advancement is the incorporation of Artificial
Intelligence (Al) in educational settings. Al-powered tools such
as adaptive learning systems can tailor educational content to
meet the individual needs of students. These systems analyze
student performance in real-time and adjust the difficulty level
and type of content accordingly. For instance, the use of Al
in platforms like Smart Sparrow and Knewton has shown to
improve student learning outcomes by providing personalized
learning pathways (Holmes et al., 2019). This personalized
approach supports transformative teaching by enabling students
to learn at their own pace and in a manner that suits their unique
learning styles.

Virtual Reality (VR) and Augmented Reality (AR) are other
groundbreaking technologies that have been integrated into
educational practices. These immersive technologies offer
experiential learning opportunities that are difficult to replicate
in traditional classroom settings. VR and AR can transport
students to different environments and historical periods,
providing them with a deeper understanding of the subject
matter. A study by Hamilton et al. (2021) found that VR and
AR applications in education significantly enhance student
engagement and knowledge retention, particularly in subjects
such as science and history. By making learning more interactive
and immersive, these technologies align well with the principles
of transformative teaching, which emphasize deep, meaningful
learning experiences (Hamilton et al., 2021).

The use of Learning Management Systems (LMS) like Moodle,
Canvas, and Blackboard has also become prevalent in facilitating
transformative teaching. These platforms provide a centralized
location for course materials, assignments, and assessments,
making it easier for students to access resources and track their
progress. LMS platforms support a variety of multimedia content,
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discussion forums, and collaborative tools, fostering a more
interactive and connected learning environment. According to
a study by Khalil and Ebner (2018), the use of LMS platforms
enhances student engagement and collaboration, contributing to
a more dynamic and student-centered learning experience.

Gamification in education leverages game design elements
to create engaging learning environments. By incorporating
features such as points, badges, and leaderboards, educators
can motivate students to participate actively in their learning
journey. Research by Caponetto et al. (2019) indicates that
gamified learning environments increase student motivation
and engagement, leading to improved academic performance.
Gamification aligns with transformative teaching by making
learning enjoyable and encouraging students to take an active
role in their education (Caponetto et al., 2019).

Mobile Learning has also gained traction as a transformative
teaching tool, particularly with the widespread use of
smartphones and tablets. Mobile learning enables students to
access educational content anytime and anywhere, facilitating
continuous and flexible learning opportunities. Apps and mobile-
optimized platforms like Duolingo and Coursera have made
significant contributions to language learning and professional
development. A study by Crompton and Burke (2018)
demonstrates that mobile learning supports transformative
teaching by promoting autonomy, self-directed learning, and
real-time access to information, which are crucial for lifelong
learning (Crompton & Burke, 2018).

The integration of technology in transformative teaching has
brought about significant improvements in how education is
delivered and experienced. Al, VR, AR, LMS, gamification,
and mobile learning are just a few examples of how technology
can create more engaging, personalized, and effective learning
environments. As these technologies continue to evolve, their
potential to enhance transformative teaching and learning will
likely expand, offering new possibilities for educators and
students alike.
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Conclusion

Innovative pedagogies serve as a catalyst for transformative
teaching, revolutionizing traditional educational paradigms
and fostering deep, meaningful learning experiences. From
blended learning and project-based learning to gamification,
flipped classrooms, and experiential learning, these pedagogical
approaches prioritize student engagement, active learning, and
real-world application. By integrating technology, educators can
personalize learning experiences, promote critical thinking, and
prepare students for the complexities of the 21st-century world.

The evidence suggests that these innovative pedagogies lead to
higher levels of student motivation, participation, and academic
achievement. They empower students to take ownership of
their learning, develop essential skills for success, and cultivate
a lifelong love for learning. As educational practices continue
to evolve, the integration of innovative pedagogies will likely
play a central role in shaping the future of education, creating
dynamic and effective learning environments that inspire and
empower students to reach their full potential.

Innovative pedagogies are not just trends but essential
components of transformative teaching, driving educational
excellence and ensuring that students are equipped with the
knowledge, skills, and competencies needed to thrive in an
ever-changing world. Embracing these pedagogical approaches
is not only a testament to educators’ commitment to student
success but also a pathway to unlocking the limitless potential of
education in shaping a brighter future for all.
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Abstract :

The primary objective of this study is to examine the economic
empowerment of women in West Bengal, India, with a
particular focus on its significance in advancing gender equality.
Utilizing a multidisciplinary framework, the present study
incorporates quantitative analyses of economic indicators,
qualitative interviews, and case studies in order to provide
a full evaluation of the existing state and propose potential
avenues for future advancement. The study also emphasizes
the crucial significance of policy interventions and support
mechanisms in promoting economic empowerment. Programs
that facilitate the enhancement of skills, provide opportunities
for financial access, and offer mentorship for entrepreneurial
endeavours have exhibited noteworthy beneficial effects on the
economic engagement of women. Furthermore, the research
highlights the necessity of implementing customized policies
that specifically target socio-cultural obstacles, such as gender-
based discrimination and prejudices, which consistently impede
women’s ability to avail themselves of economic prospects. This
report presents a relevant and urgent appeal for governments,
non-governmental organizations, and the business sector to
engage in joint efforts aimed at achieving economic parity for
women in the region of West Bengal. By means of collective
endeavours, it is possible to establish a more promising and all-
encompassing future, whereby women assume a leading role in
the advancement of economic growth and well-being.
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Introduction

In the complex fabric of social development, achieving gender
equality is a critical objective that aligns with the values of equity
and justice. Even with its rich history and culture, West Bengal is
not immune to the complex obstacles women must overcome to
obtain equal opportunity. But there is promise in the economic
empowerment corridors, where there is a tangible possibility
of a transformation that would level the playing field for men
and women. In West Bengal, women’s economic empowerment
acts as a spark to break down long-standing barriers and create
an atmosphere that is conducive to gender equality. Beyond
empty language, this process entails giving women the means
and skills to negotiate the job market and free themselves from
the constraints of conventional standards that have frequently
held back their ambitions. The present discourse explores the
complex aspects of economic empowerment as a crucial means
of promoting gender equality in West Bengal. We want to unlock
the transformative potential of the economic domain to elevate
women and reshape their positions in society by investigating the
complex interactions among socioeconomic variables, cultural
dynamics, and policy interventions.

As we begin this investigation, it becomes clear that women’s
economic empowerment is not only necessary from an economic
standpoint but also represents a significant social change that
is essential for ensuring that West Bengal has a more inclusive
and equitable future. West Bengal is a beautiful tapestry
embroidered with the colours of tradition and modernity, and
women have played important roles over the ages. However,
the continued existence of gender differences has prevented
them from reaching their full potential. As a dynamic force
that can reshape these narratives, economic empowerment
breaks through deeply ingrained preconceptions that limit
women’s aspirations and grants them financial independence.
The economic empowerment of women in West Bengal is, all
things considered, a transformative journey that goes beyond
material borders to penetrate the core of social norms and dispel
preconceptions. As we explore the intricacies of this trip, we take
a closer look at how economic empowerment can be a powerful
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tool for promoting gender equality —not just as a stand-alone
endeavour, but as a crucial aspect of West Bengal’s changing
story.

Significant of the study

For a number of reasons, it is extremely important to examine
gender equality in West Bengal under the prism of economic
empowerment. In addition to adding to the body of knowledge
on gender studies and socioeconomic development, this
study offers practical advice to decision-makers, activists, and
local leaders. Comprehending the complexities of economic
empowerment and its influence on gender parity might facilitate
the creation of focused policies. The study’s findings can be
used by policymakers to develop and improve programmes
that target particular issues that women in West Bengal face,
encouraging more practical and long-lasting solutions. The
study’s conclusions can strengthen organisations and advocacy
groups promoting gender equality in West Bengal. Equipped
with empirically-supported perspectives, these associations
can fortify their lobbying endeavours, generate consciousness,
and gather assets to bolster programmes that encourage
financial autonomy and gender parity. Through an analysis of
the sociocultural dynamics involved, the research adds to the
larger conversation about cultural transformations and social
standards. Understanding the relationship between gender
norms and economic empowerment can spark discussions that
dispel myths and promote a society that is more equal and
inclusive. The findings can help educational institutions design
programmes that support inclusion and gender sensitivity.
Understanding the relationship between gender equality,
economic empowerment, and education can help develop
outreach initiatives, training materials, and curriculum that
will empower the following generation. Not only is economic
empowerment a matter of social fairness, but it is also a major
force behind economic growth. The study’s conclusions can
provide insight into the ways that funding women’s economic
empowerment boosts GDP overall, making a strong argument
for companies, investors, and legislators to give gender-inclusive
economic strategy top priority. The study’s ramifications are
not limited to West Bengal; it offers insights that are applicable
to comparable socioeconomic circumstances worldwide. In
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light of the global necessity to attain gender parity, insights
gained from West Bengal can aid in expanding comprehension
of the obstacles and prospects linked to women’s economic
empowerment. This study is important because, in short, it has
the potential to spur good change on a number of fronts: it can
guide education, empower activism, inform legislation, inspire
social transformation, and add to the global conversation on
gender equality and economic development.

Research question

From certainly! The following are enhanced research inquiries
for an investigation on women’s economic empowerment in
West Bengal:

1) What effects does economic empowerment have on
women’s roles and gender dynamics in West Bengal?

2) What are the main socioeconomic determinants of the
success of programmes designed to give women in West Bengal
more economic empowerment?

3) To what degree do customary and cultural practices
impede or promote women’s economic empowerment in West
Bengal?

4) How does education affect women’s economic
empowerment and the ensuing effects of gender equality in
West Bengal?

Objective of the study

The desired outcomes of the study on women’s economic
empowerment in West Bengal ought to be formulated to direct
the investigation and tackle particular facets of the subject. The
following principles are suggested:

1) To evaluate West Bengal’s present state of women’s
economic empowerment.

2) To examine how economic empowerment programmers
affect gender equality.

3) To determine the socioeconomic elements affecting
women’s economic empowerment success.

4) To evaluate the influence of economic empowerment on
gender identities and roles.

5) To add to the body of knowledge regarding gender
studies and socioeconomic growth in academia.
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The realization of gender equality via the economic
empowerment of women

Encouraging gender equality by means of women’s economic
empowerment is an essential and complex undertaking. Here
are some ideas to help achieve this objective:

Equitable Salary and Prospects: Encourage equal compensation
for equal labor and make sure women have the same access
to career growth possibilities as men. Encourage companies
to evaluate pay equity on a regular basis and to correct any
discrepancies.

Education and Training Accessible: Encourage girls and women
to pursue education in STEM (science, technology, engineering,
and mathematics) and other fields that have historically been
dominated by men. Encourage programs that help women
improve their skills and increase their employability.

Support for Businesses and Entrepreneurship: Develop
initiatives to support women entrepreneurs by giving them
access to resources, mentorship, and funding.

Urge financial institutions to provide women entrepreneurs with
specialized financial products.

Adaptable Work Schedules: To meet the varied requirements of
women in the workforce, particularly mothers, push for flexible
work arrangements, such as remote work and flexible hours.
Encourage the adoption of family-friendly policies that help men
and women achieve a work-life balance.

Encouraging Female Leadership: Adopting rules that support
gender diversity on corporate boards and in executive roles
will help to increase the participation of women in leadership
roles. Honor and congratulate accomplished women leaders to
motivate the following generation.

International Cooperation: Work together with governments,
non-governmental groups, and international organizations
to exchange best practices and coordinate global activities.
Encourage and take part in worldwide activities aimed at
empowering women economically.
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Women-owned Establishments and State-wise Distribution of
Activities

Regarding the distribution of the top five states with the highest
percentage share of female entrepreneurs, there has been a
change in the breakdown per state. Tamil Nadu (13.51%),
Kerala (11.35%), Andhra Pradesh (10.56%), West Bengal
(10.33%), and Maharashtra (8.25%) were the top five states in
India during the 6th EC with the highest percentage share of
women entrepreneurs. These states are more developed than the
northern states, where there is a significantly higher proportion
of female population nonetheless, during the 5th EC, Kerala
(18.51%), Tamil Nadu (17.79%), Gujarat (12.48%), Andhra
Pradesh (10.10%), and Karnataka (9.58 %) were the top five states
with the largest percentage share of female entrepreneurs (Table
7). Maharashtra stands up as a state with rise in entrepreneurial
activity during the EC years, despite the fact that the southern
states demonstrated a comparatively higher percentage of
entrepreneurial activity during both ECs.

Real condition of women in West Bengal

Some detractors argue that, in a society where men predominate,
all women are terminal. The victims of sexual harassment and
damage are disproportionately women. Lower class women
are forced to tolerate it. They have no idea how to keep it safe.
Every year, November 25th and December 10th are designated
as “International Women Oppression Day” and “International
Human Rights Day,” respectively. However, every day, stories
about rape, female foeticide, wife oppression, sexual harassment,
and covert removal of women are reported in the morning
newspapers. Theimpact of gender bias is primarily felt by women.
Women deprived of resources, including financial, physical, and
health care, are victims of imbalance. They lack access to social,
cultural, political, and economic spheres. Rural women labor in
the fields, not on laptops. It is necessary to comprehend their
rights. Urban women are conversant in protest lingo. They have
come a long way toward independence. However, the rural
women continue to live in a dark environment. Even in a modern
state like West Bengal, child marriage, the dowry system, and
female feticide persist because women are treated from an early
age as “women,” not as “human beings.” Boys continue to be
given more priority than girls. Nutritious food is used to feed
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them. The women in the community are ignorant of issues such
as women’s liberation, emancipation, and freedom. Education
alone cannot provide the disadvantaged women who are victims
of violence the awareness they need.

Why focus on women’s economic empowerment?

The World Bank estimates that, even prior to the COVID-19
epidemic; the global disparity in projected lifetime incomes
between men and women was worth US$172.3 trillion. Women
between the ages of 25 and 54 made up 63 % of thelabor force, while
men in the same age range made up 94%. Not only have women
lost out on opportunities due to the systematic underutilization
of their skills, but their families and entire economies have also
suffered. One result of the pandemic has been a stark revelation
of these underlying injustices, which has presented a chance to
change the paradigm around women’s empowerment...

We are aware of:

* Economic progress has historically resulted in
improvements to GDP per capita and gender equality.

* Increasing women’s economic engagement benefits them
at work, at home, and in society as a whole.

*  Women who possess economic power also benefit their
families.

*  Toimprovethelives ofimpoverished and disenfranchised
women and girls, both sexes must be able to take part in,
contribute to, and profit from economic growth.

The benefits of women’s economic empowerment are well
supported by the data, which shows that improved access to
wealth and the ability to save and spend it improve people’s
lives everywhere. In fact, we might start addressing some of the
most enduring core causes of poverty—and strengthen safety
nets for times of economic uncertainty — if the more than 3 billion
women and girls globally could take engage in, contribute to,
and profit from economic prosperity.

Women's ability, energy, and creativity are a powerful and
desperately needed engine of progress that can help solve issues
and grow economies when we remove the hurdles that women
and girls encounter and give them the chance to realize their
dreams.
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Discussion

Beginning with giving a summary of West Bengal’s current
economic situation, highlighting important industries and
sectors. Talk about the number of women working in West
Bengal’s cities and rural areas. Emphasize any discrepancies
that you know of in terms of employment prospects, salary
differences, and leadership role representation. Examine and talk
about current governmental and non-governmental programs
that provide women in West Bengal more economic clout.
Highlight successful programs that focus on skill development,
entrepreneurship, and financial inclusion. Determine and talk
about the obstacles to women’s economic empowerment that
West Bengali women confront. Take into account elements
that could impede women’s economic advancement, such
as cultural barriers, educational opportunities, and societal
conventions. Examine the relationship between West Bengali
women’s economic empowerment and education. Talk
about programs that support women’s and girls’ education,
particularly in places where educational opportunities may
be few. Give instances of West Bengali women entrepreneurs
who have achieved success. Talk about the difficulties women
encounter in launching and growing businesses, as well as
possible solutions to these difficulties. Talk about West Bengal’s
current legal system, which promotes gender equality in the
workplace. Analyze the success of the maternity leave, equal
opportunity, and workplace harassment policies. Examine
neighborhood-based programs and grassroots groups that seek
to provide women with economic empowerment. Talk about
how community involvement promotes gender equality and
challenges prejudices. Tell the success tales of West Bengali
women who have surmounted financial obstacles. Talk about
the finest methods that can be increased in size or replication
to improve economic empowerment. Summarize possible future
paths for advancing economic empowerment as a means of
advancing gender equality before closing the conversation. Make
suggestions on how communities, businesses, and legislators
may improve the status of women in West Bengal. Promoting a
transparent discourse incorporating a range of viewpoints and
experiences will enhance our comprehension of the obstacles and
prospects in attaining gender parity via economic empowerment
in West Bengal.
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Conclusion

To sum it up, achieving gender equality in West Bengal
through the economic empowerment of women is not only
a social necessity, but also a means of achieving sustainable
growth and advancement. Even though the area has achieved
progress in a number of areas, problems still exist, and everyone
involved must work together to create a society that is more
inclusive and equal. West Bengal’s economy is characterized
by inequality as well as opportunities for women entering
the workforce. Recognizing and addressing current issues is
critical. These issues include gender-based salary disparities,
underrepresentation in leadership positions, and societal and
cultural constraints that prevent women from participating fully
in the economy. Initiatives from the public and private sectors
that promote economic empowerment are crucial. Financial
inclusion, entrepreneurship, and skill development programs
are having a good effect. To make sure that these programs
continue to be responsive to the changing needs of women, they
must be continuously evaluated and improved. The foundation
of economic empowerment is revealed to be education. It is
crucial to make efforts to support women’s and girls” education,
particularly in places where access is restricted. In addition to
empowering individual women, education investments also help
create a more varied and educated workforce, which promotes
innovation and economic expansion. One notable source of
inspiration is the part played by women in entrepreneurship. Itis
imperative to recognize and commemorate the accomplishments
of women entrepreneurs in West Bengal. By tackling barriers
experienced by women in beginning and sustaining enterprises,
we may unlock significant economic potential and contribute to
community development. The laws and regulations promoting
gender parity must be continuously reviewed and improved.
It is imperative to consistently reinforce policies related to
maternity leave, workplace harassment, and equal opportunity
to foster a work environment that empowers women to excel
in the workplace without facing discrimination. The story
of gender equality must include community service and
grassroots activism. It is important to recognize the influence
that communities have in dispelling myths and promoting
diversity. By encouraging communication and comprehension
at the community level, we open the door for long-lasting
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transformation. In the future, it is suggested that legislators,
corporations, and communities promote ongoing education,
specifically assist female entrepreneurs, and foster inclusive
and diverse work environments. By using a comprehensive and
cooperative approach, West Bengal can keep making important
progress toward gender equality, enabling its women to reach
their full potential and building a more prosperous and peaceful
community.
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Abstract

Socio-economic status plays a significant role on students’
academic success, involvement in extracurricular activities and
attachment with education. The National Education Policies of
India make several recommendations and polies forimprovement
of education system and students access to education. The
NEP 2020 recommends to provide scholarships and incentives,
Conditional Cash Transfer (CCT) programs, giving bicycles
to students for smooth transportation etc. ‘Sabooj Sathi” is a
bicycle distribution scheme to the secondary level school going
students of West Bengal. To have the actual information about
importance of Sabooj Sathi Scheme on school-going learners of
Purba Bardhaman the present study was carried out through
the descriptive survey method. In this descriptive survey data
was collected by administering Socio-Economic Status Scale by
Sunil Kumar Upadhyay and a questionnaire on Sabooj Sathi Scheme
prepared by researcher on randomly selected 200 school-going
adolescents from different secondary and higher secondary
level schools of Purba Bardhaman district of West Bengal. The
study was undertaken through descriptive analysis. Result
showed that Sabooj Sathi Scheme put differential impact on the
adolescents coming from different socio-economic status of the
society. Receiver of Sabooj Sathi scheme come from low socio-
economic status was highly affected rather than the high socio-
economic status students.

Keywords: Socio-Economic Status. Sabooj Sathi Scheme,
School-Going Adolescents,

60



Education and Empowerment

1. Introduction

The New Education Policy (NEP 2020) of India recommends
more financial assistance and scholarships to socio-economically
disadvantaged students. o ensure that outstanding students
enter the teaching profession - especially from rural areas. there
have been various successful policies and schemes such as
targeted scholarships, conditional cash transfers to incentivize
parents to send their children to school, providing bicycles for
transport, etc., that have significantly increased participation of
SEDG:s in the schooling system in certain areas. These successful
policies and schemes must be significantly strengthened across
the country. To facilitate learning for all students, with special
emphasis on Socio-Economically Disadvantaged Groups
(SEDGs), the scope of school education will be broadened to
facilitate multiple pathways to learning involving both formal
and non-formal education modes.

Socio-economic status refers to the position of any person in
comparison to others in terms of social and economic values like
respect, money, property, power, prestige, education etc. Socio-
economic status has been made with combination two words i.e.
socio and economic. It means that there are two types of statuses
viz.social and economic status. Socio-economic status refers
to the position that an individual and family with reference
to prevailing average standards, cultural possession and
participation in group activity of community Chaudhari et.al.
(1998). According to Taneja (1998), it refers to a persons’ position
inany given group, society or culture. Social status is anindication
of one’s position of respect, prestige and influence in the society
(Maclver and page,1937, Cole and Montgomery, 1959, Rogers
1962) apart from his personal attributes (MacIver and page,
1937) which may either inhibit or enhance an individual’s access
to sources of information and his willingness to deviate from
group norms (Rogers,1962) and many even vary with the group
(Cole and Montgomery,1959) The Economic status is generally
used for the word economic for the motives involving earning a
livelihood, the accumulation of wealth (Driver, 1964). According
to Chandra (2014) a family’s socioeconomic status is based on
family income, parental education level, parental occupation,
and social status in 25 the community (such as contacts within
the community, group associations, and the community’s
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perception of the family. According to Parson, Stephanie and
Deborah (2001) Socio-economic Status (SES) is the term used to
distinguish between people’s relative position in the society in
terms of family income, political power, educational background
and occupational prestige. Saifi and Mehmood (2011) define,
SES is a combined measure of an individual or family’s economic
and social position relative to others based on income, education
and occupation. Tiwari (2014) stated that Socio-economic status
is the position that an individual or family occupies related
to culture, possession, effective income material possessions
and participation in group activities of the community. It is an
indicative of both the social and economic level of an individual
ina group. Social status is the position on a scale of social prestige.
Economic status depends upon the income of the family. It can
be divided into different categories as - high, medium and low.
Bhat, Joshi and Wani (2016) stated Socioeconomic status is the
blend of economic and sociological measures of an individual
work experience and the economic and social position of an
individual or family in connection to others on the premise of
income, educational level and occupational status.

11 Sabooj Sathi Scheme

Free distribution of bicycles to sections of high school students
has been one of the most popular inclusions in public actions
in several of the Indian states. The Government of West Bengal
in 2015, nevertheless, joined the bicycle distribution programme
called Sabooj Sathi, literally meaning the green companion, that
aimed to distribute bicycles among all students of standard 9
through 12 studying at the government or government aided
secondary and higher secondary school. The nodal agency of
the scheme, the Department of Backward Classes Welfare. The
declared goal of the scheme, Sabooj Sathi, was to enhance access to
education, increase retention and ensure transition to secondary
and higher secondary level, and eventually clear the road for
higher education by reducing the cost of schooling. It attached
special importance to address the issue of drop out at secondary
and higher secondary levels. Following the announcement of the
scheme in the budget speech 2015-16 of the Finance Minister,
Government of West Bengal, to distribute 40,00,000 bicycles to
all students of standard 9 to 12 in all districts except Kolkata and
Darjeeling17, a task force was formed to develop the framework
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of the scheme and oversee its implementation. The Backward
Classes Welfare Department (BCWD), Government of West
Bengal was entrusted to implement the scheme.

1.2 Objective of the Study

The objective of the study was to ascertain the effect of Sabooj
Sathi Scheme on school-going students of different socio-
economic status of Purba Bardhaman district in West Bengal.

2. Methods

The present study was carried out through descriptive survey
method within expost-facto research design. The details
regarding sample, tool, procedure of data collection and
statistical technique are hereunder.

21 Sample

For the sake of the research the respondents of the study were
randomly selected from five (5) schools of Purba Bardhaman
district of West Bengal, India. 200 secondary level students as
well as Sabooj Sathi Scheme beneficiaries were selected for the
study.

2.2 Tool Used
Following tool were used in this study for collection of data.
2.2.1 Socio-Economic Status Scale-SESS (S.K. Upadhyay, 2019)

In the current investigation, the Socio-Economic Status Scale
(SESS), (S.K. Upadhyay, 2019), served as the research instrument.
This meticulously developed scale is tailored to assess the Socio-
Economic Status of students dwelling in both rural and urban
locales. Comprising a comprehensive set of 31 items distributed
across five distinct domains —namely, a) Personal information,
b) Family, c) Education, d) Income, and e) Others (encompassing
Cultural and Material Possessions) —respondents provided their
input, with the subsequent scoring executed in accordance with
the designated scoring key.

2.2.2 To gauge students’ attitude towards Sabooj Sathi Scheme
a questionnaire was developed by the researcher based on
established procedures in the literature and consultations with
the educationist. This questionnaire encompasses 20 items.
Respondents provide ratings on a five-point scale, ranging from
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“Strongly Disagree” (1) to “Strongly Agree” (5) for each item.
1.3 Data Collection

The heads of the institutes were contracted for his/ her permission
to allow collecting the data. The relevant data were collected by
administering the above-mentioned tools on the subjects under
study in accordance with the directions provided in the manual
of the tool.

1.4 Analysis of the collected data

The results of the study were extracted in descriptive analysis
were done with the help of SPSS 20.0 software.

2 Results

Classification of Socio-Economic Status of female Sabooj Sathi
beneficiaries.

Table: 3.1 Socio-Economic Status

Category Raw Score No of Students
High SES 77 and above | 20
Above Average

67 to 76 44
SES
Average SES 54 10 66 0
Below Average

44 to 53 100
SES
Low SES 43 or below 36
Total 200

The data was gathered through the administration of the Socio-
Economic Status Scale-SESS (2019) devised by S.K. Upadhyay.
This scale ranges from a minimum score of 13 to a maximum
of 107. SES, in this context, refers to the societal standing that
an individual and their family hold based on factors such as
education, income, material and cultural possessions, and
engagement in social activities. The researcher deliberately chose
136 participants from below average and low SES and another 64
from high and above average SES backgrounds.
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Table 3.2: Result based on attitude towards Sabooj Sathi
Scheme

Attitude
towards Std.
N Minimum | Maximum Mean
Sabooj Sathi Deviati
eviation
Scheme
200 |1 5 423 1.15

Table 3.2 Displays scores for the overall attitude towards Sabooj
Sathi Scheme of school-going adolescents. The scores ranged
from 2 to 5, with a minimum score of 2, maximum score of 5. The
mean and standard deviation for this distribution were 4.23 and
1.15, respectively.

Table 3.3: Result based on attitude towards Sabooj Sathi
Scheme of different SES

Attitude N Minimum [Maximum [Mean [Std. t Sig.
towards Deviation

Sabooj Sathi

%CS}IIEeSme 136 |1 5 94.89 |[62.83 13.94 |S
HSES 64 1 5 1832 |2

Table 3.3 indicates that there was significant difference between
the two groups, namely Low Socio-Economic Status (LSES) and
High Socio-Economic Status (HSES), in terms of scores of the
two groups.

2 Discussions of Findings

Table 3.2 displays descriptive statistics for scores on various
items of attitude towards Sabooj Sathi Scheme beneficiary
students of different socio-economic status as a whole.

The average score for all students was 4.23. This indicates that
these students had positive attitude compared to the average, as
their mean scores exceeded the midpoint of 2.5.

Table 3.3 showed that there was significant difference between
the two groups, namely Low Socio-Economic Status (LSES)
and High Socio-Economic Status (HSES), across all items of
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the attitude towards Sabooj Sathi scheme. The mean value for
the students in the LSES group was 94.89, while for the HSES
group, it was 18.32. The first value was significantly higher than
the second, suggesting that, in terms of attitude towards Sabooj
Sathi scheme was positive among LSES group than from the
HSES group.

3 Conclusion

The overall average scores of school-going adolescents in the
Sabooj Sathi Scheme were 4.23 for both groups i.e Low Socio-
Economic Status (LSES) and High Socio-Economic Status (HSES).
This indicates that students have positive impact of Sabooj Sathi
scheme. The mean scores of the two group indicate that there is
significant difference in the attitude towards Sabooj Sathi Scheme
between the two groups. It's worth noting that LSES learners
often come from economically disadvantaged backgrounds. The
provision of bicycles through the Sabooj Sathi Scheme seems to
have had a positive impact on the LSES learners.
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Abstract:

Empowerment refers people having power and properly
controls their lives. Women empowerment refers to increasing
the women economical, social and educational rights, without
any kind of discrimination based on gender, class, religion
or social status. Women"“s empowerment in India is heavily
dependent on many different variables that include geographical
location, educational status, social status and age. Constraints in
women empowerment are lack of education, traditional view
limit participation, financial problem, family responsibilities,
low mobility, and low mobility of bear risk, low social status
and conflicts among women"s groups. Way to empower women
is changes in women"s mobility and social interaction, labour
patterns, access to and control over resources and control over
decision-making.

One of the main advantages of women empowerment is equal
access to participations and decision at all level, they are the
back bone our society. That it allows women to customize their
education to their needs and interests. For example, women
are the back bone of the family and bedrock of a nation. They
bring life into the world. They sense the cries of an infant. Their
instincts are to care for the old, the sick and those in need.

Another advantage of women empowerment is that it encourages
next generation will be empowered. They will be empowered
she will not be a burden on anyone. Empower in rights and
fundamental freedom to upgrade their skills and knowledge.
This can be especially valuable in a rapidly changing job market,
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where workers need to constantly upskill to remain competitive.

However, there are also some potential drawbacks women
empowerments. One concern is that it may dilute the value of
degrees by allowing women to makes settle for a passive role.
To evaluate the effectiveness of the women empowering system,
it will be important to monitor its implementation and assess
its impact on social, political education economical, and the job
market.

Overall, women empowerment has the potential to increase
flexibility and encourage lifelong potential in the Indian socio-
economy system. However, it will be important to carefully
monitor its implementation and address any challenges that
arise to ensure that it delivers on its promise of providing high-
quality empowerment for all.

Keyword: women empowerment, education, challenges

Introduction: Empowering women is big responsibility, but it"s
also vital for gender equality. Women empowerment refers to
increasing the women"s" economical, social and educational
rights, without any kind of discrimination based on gender,
class, religion or social status. Women"s empowerment in
India is heavily dependent on many different variables that
include geographical location, educational status, social status
and age. Political empowerment, economic development, and
social upliftment of women are necessary and desirable to fight
myriad forms of patriarchal domination, and discrimination at
every stage. In fact, women"“s empowerment is central to the
achievement of the triple goals of equality, development and
social justice, and for that political participation is needed.

Aspects of empowerment:

The World Bank says, , Empowerment is the process of increasing
the capacity of individuals or groups to make choices and to
transform those choices into desired actions and outcomes".
It requires a long -term process in which all cultural, social,
political and economic norms undergo fundamental change. It
must exercise full participation in the decision making process
in all walks of life and full participation with men in all walks of
life. Equal relationships between women and men in matters of
sexual relations and reproduction including full respect for the
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integrity of the person, require mutual respect, consentand shared
responsibility for life style behaviour and its consequences. The
various aspects of women empowerment are

e Freedom to spend own education.
* Recognition of ability.

* Freedom in mobility.

* Ability to acquire skills.

* Self confidence

* Decision making

* Freedom in social involvement
* Access to information sources

* Ownership of assets

* Freedom to spend own income
* Ability to make positive change

Background of the Study: During the Vedic period women were
treated equally. However, during the medieval period, women
were considered inferior and mistreated. An Indian woman had
four fold statuses. There was daughter, wife, home-maker and
mother. But in modern times, women status has change. Abuse
and violence against women are present in every society for a
long-time when trying to get through the boundaries of culture,
class, age, and education. They are actively participating in
social, economic and political activities. The progressive social
movement, government policies and a historically conducive
climate are associated with the women"s contribution to
the development of the health and education sector. Many
prophets of women,,s emancipation have come and gone, but
discrimination against women and violation of human values
still persists. Gender issue is basically one that affects women
directly or indirectly. Gender discrimination, these are lack of
women education, female infanticide, financial constraint, dowry,
low mobility, low need for achievement, marriage in same caste
and child marriage, social status, family responsibility. Women
are deprived of decision making power, freedom of movement,
access to education, assess to employment, and exposure to
media.
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Objectives of the Study:

i.  Toidentify the necessary ways of women
empowerment.

ii. To know the relevant laws related to women
empowerment

iii. To examine different government schemes evolved.

Research Methodology:

This research paper is theoretical in nature. In this paper and
attempt has been made to investigate the necessity of women
empowerment and laws related to women empowerment as
well as to analyze the importance of providing high-quality
empowerment for all. The data used in it is purely from secondary
sources according to the need of this study.

Importance of women Empowerment: As such empowering
women in India through equal opportunities would allow them
to contribute to the economy as productive citizens. Empowering
women is essential to the health and social development of
families, communities and countries.

* Social justice: Women empowerment is all about
making women both socially and financially independent.

* Decision maker: It is the process in which women
make their own independent decisions.

* Good leadership: It leads to decrease in domestic
violence

* Stop corruption: It helps women to know their rights
and duties and it can stop corruption

* Equal Opportunity: A large number of women around
the world are unemployed. The world economies suffer a lot
because of unequal opportunities for women at work places.

 Efficient: Women are equally competent
* Equity: Women are as talented as men.

* Health and Well-being: Women’s empowerment is
also important for promoting health and well-being. When
women have access to education and healthcare, they can better
take care of themselves and their families.
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Way of achievement of Empower Women:

Women empowerment would result in better developed society.
Women can be empowered as well as men; the world would
surely be a better place to live. Women"s education can provide
their right and be able to protect themselves better. Society
should be changed by decreasing the gender inequality in the
society. Women can be empowered through the creation of a safe
working environment. However, it will be important to carefully
monitor its implementation and address any challenges that
arise to ensure that it delivers on its promise of providing high-
quality empowerment for all. There are several ways to empower
women.

Women Empowerment
* To provide proper education for social justices.
* Gender equality.
* Provide proper and safety work palace.
* Job opportunity.

* Interpretations and mobility

women education

Mobility , social
interaction and
decision making

provides safe work
place

Job skill and job
opportunity

Gender equality
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Laws Related women Empowerment

In this views era our constitution takes a great role to empower
the women by so many symbolic laws .As India as a nation
believes on gender equality, laws are created for the women
empowerment. From donatives violence, child marriage to
dowry prohibition, maternity benefit such kind of laws secure
the rights of women and properly provides socio- economic
benefit.

A.  Legal Provisions
(1) The Crimes Identified Under the Indian Penal Code
(IPC):
1. Rape (Sec.376 IPC)

2. Kidnapping & Abduction for different purposes ( Sec. 363-
373)

3. Homicide for Dowry, Dowry Deaths or their attempts (Sec.
302/304-B IPC)

4. Torture, both mental and physical (Sec. 498-A IPC)
5. Molestation (Sec. 354 IPC)

6. Sexual Harassment (Sec. 509 IPC)

7. Importation of girls (up to21 years of age)

2) The Crimes identified under the Special Laws (SLL)

Some acts which have special provisions to safeguard women
and their interests are:

*  The Special Marriage Act, 1954

*  The Hindu Marriage Act, 1955

*  The Maternity Benefit Act, 1961 (Amended in 1995)

*  Dowry Prohibition Act, 1961

*  The Medical Termination of Pregnancy Act, 1971

*  The Equal Remuneration Act, 1976

*  The Prohibition of Child Marriage Act, 2006

¢ The Criminal Law (Amendment) Act, 1983

* Indecent Representation of Women (Prohibition) Act,
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*  Commission of Sati (Prevention) Act, 1987

e The Protection of Women from Domestic Violence Act,
2005

B. Constitutional Provisions:
(Article 14) Equality before law for women.

The State shall not deny to any person equality before the law
or the equal protection of the laws within the territory of India.

2. (Article 15) Prohibition of discrimination on grounds
of religion, race, caste, sex or place of birth.

(Article 15(1))The State shall not discrimination against any
citizen on grounds only of religion, race, caste, sex, or place of
birth or any of them.

(Article 15(3)) The State to make any special provision in
favour of women and children.

3. (Article 16) Equality of opportunity in matters of
public employment.

(Article 16(1)) There shall be equality of opportunity for all
citizens in matters relating to employment or appointment to
any office under the state.

4. (Article 19) Freedom Of Speech And Expression

(Article 19(1)(a)) states that, all citizens shall have the right to
freedom of speech and expression.

5. ( Article 21) Protection of life and personal liberty.

No person shall be deprived of his life or personal liberty
except according to procedure established by law.

6. (Article 39) Directive Principles of State Policy

(Article 39(a)) The State to direct its policy towards securing
for men and women equally the right to an adequate means of
livelihood.

(Article 39(d)) directs the state to secure equal pay for equal
work for both men and women.

7. (Article 39 A) To promote justice, on a basis of equal
opportunity and to provide free legal aid by suitable legislation
or scheme or in any other way to ensure that opportunities
for securing justice are not denied to any citizen by reason of
economic or other disabilities.
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8. Article 42 of the Constitution incorporates a very
important provision for the benefit of women. It directs the State
to make provision for securing just and humane conditions of
work and for maternity relief.

9. (Article 51(A) (e)) is related to women. It states that;

It shall be the duty of every citizen of India to promote
harmony and the spirit of common brotherhood amongst all
the people of India transcending religion, linguistic, regional
or sectional diversities; to renounce practices derogatory to the
dignity of women.

10. Article 243 D: Reservation of seats.
(Article 243 D(1)) Seats shall be reserved for -
(@) The Scheduled Castes; and

(b) The Scheduled Tribes,

(Article 243 D(2)) Not less than one-third of the total number
of seats reserved under clause (1) shall be reserved for women

belonging to the Scheduled Castes or, as the case may be, the
Scheduled tribes .

(Article 243 D(3)) Not less than one-third (including the number
of seats reserved for women belonging to the Scheduled Castes
and the Scheduled Tribes) of the total number of seats to be filled
by direct election in every Panchayat to be reserved for women
and such seats to be allotted by rotation to different constituencies
in a Panchayat.

(Article 243 D (4)) Not less than one- third of the total number
of offices of Chairpersons in the Panchayat at each level to be
reserved for women.

SCHEMES /PROGRAMMES FOR EMPOWERMENT OF
WOMEN:

Central Government scheme:

The Ministry of Women and Child Development is implementing
various schemes/ programmes to bring women into the
mainstream of all the sectors in the country in order to empower
them. The details are as under:
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» One Stop Centre and Universalization of Women Helplines:
Ministry of WCD is administering two schemes from Nirbhaya
Fund namely One Stop Centre and Universalization of Women
Helplines. The One Stop Centres (OSCs), popularly known as
Sakhi Centres, aim to facilitate women affected by violence
(including domestic violence) with a range of integrated
services under one roof such as Police facilitation, medical
aid, providing legal aid and legal counselling, psycho-social
counselling, temporary shelter etc.

» Swadhar Greh Scheme: The Swadhar Greh Scheme is is being
implemented as a Centrally Sponsored Scheme for women who
are victims of difficult circumstances in need of institutional
support for rehabilitation so that they could lead their life with
dignity.

» Ujjawala Scheme: The Ujjawala Scheme is being implemented
as a Centrally Sponsored Scheme for Prevention of trafficking
and for Rescue, Rehabilitation, Reintegration and Repatriation
of victims of trafficking for commercial sexual exploitation.

» Working Women Hostel: Working Women Hostel Scheme is
implemented by the Government with the objective to provide
safe and conveniently located accommodation for working
women, with day care facility for their children, wherever
possible, in urban, semi urban, or even rural areas where
employment opportunity for women exist.

» Beti Bachao Beti Padhao(BBBP) : Beti Bachao Beti
Padhao(BBBP) Scheme was launched on 22nd January 2015
with an aim to address declining Child Sex Ratio (CSR) and
related issues of empowerment of girls and women over a life
cycle continuum. The objectives of the scheme are, to prevent
gender biased sex selective elimination, to ensure survival
and protection of the girl child and to ensure education and
participation of the girl child.

» Mahila Shakti Kendra (MSK): The Mabhila Shakti Kendra
(MSK) Scheme was approved in November, 2017 as a
centrally sponsored scheme to empower rural women through
community participation. The aims to facilitate inter- sectoral
convergence of schemes and programs meant for women.
The scheme is implemented through State Governments and
UT Administrations with a cost sharing ratio of 60:40 between
Centre and States except for North East & Special Category
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States where the funding ratio is 90:10. For Union Territories
100% central funding is provided.

» Pradhan Mantri Matru Vandana Yojana (PMMVY):
Pradhan Mantri Matru Vandana Yojana (PMMVY) is a
Centrally Sponsored Conditional Cash Transfer Scheme, for
implementation across the country with effect from 01.01.2017.
The maternity benefit under PMMVY is available to all Pregnant
Women & Lactating Mothers (PW&LM), excluding PW&LM
who are in regular employment with the Central Government
or the State Governments or Public Sector Undertakings (PSUs)
or those who are in receipt of similar benefits under any law for
the time being in force, for first living child of family.

State govt. scheme:

* Lakshmir Bhandar Prakalpa

* Rupashree Prakalpa

* Integrated Child Protection Scheme

* Integrated Child Development Service

* Integrated Rehabilitation Centre for Addicts (IRCA)

* Scholarship for Students

* Assistance To Disabled Persons for Purchase

* The National Award For The Empowerment of Persons with
Disabilities

* Special Security Schemes Kolkata and Adjoining Areas Only

* Rajiv Gandhi Scheme for Empowerment of Adolescent Girl
(RGSEAQG)

* Integrated Programme for Older Persons (IPOP)
* Kanyashree Prakalpa

* Deen Dayal Rehabilitation Scheme ( DDRS)

* District Disability Rehabilitation Centre (DDRC)
* The SABLA scheme

* Indira Gandhi Matritva Sahyog Yojana

* women-centric schemes since

* The State Resource Centre for Women (SRCW)

* Swawalmban Special and

* MuktirAlo
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Women'’s role in Society: The modern women has started caring
for health figure, cultural , needs and interest, academic pursuits,
social intercourse, religious activities, recreational needs etc.
women are known to be the symbol of spirituality, strength,
love, sacrifice and courage. The role of women in today"s world
is changing significantly. The progress achieved in this direction
so far is not that significant and sufficient. The mindset of men
has to be changed, women are also has given priority in all
aspects equal to the men at all levels of decision making.

Conclusion: Our union cabinet led by prime minister has
approved the women"s reservation bill, 2023 to provide
reservations for women in parliament and state assemblies. No
doubt, the government of India has many weapons too tight for
women empowerment. The women play a strategic role in the
society and the economy. Overall, women empowerment has the
potential to increase flexibility and encourage lifelong potential
in the Indian socio-economy system. However, it will be
important to carefully monitor its implementation and address
any challenges that arise to ensure that it delivers on its promise
of providing high-quality empower for all.
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Abstract: The present study aims at studying the levels of
attitudes towards teaching profession in relation to adjustment
and competency of Upper Primary school teachers. For this
purpose, a sample is taken which is the representative of the
population. The upper primary school teachers of West Bengal
constituted the universe of the present study. The investigator
has used Teacher attitude inventory to collect the necessary
data. Non-probability method of sampling was followed for
selection of several schools of the Murshidabad district. Then,
using the probability method of sampling, 10 upper primary
schools was taken, the school teachers from these schools
was selected on a random basis. In all, a sample of 200 upper
primary school teachers was drawn. The results of the study
showed a significant positive relation between attitude towards
teaching and adjustment among upper primary school teachers.
The results also show that teachers” attitude towards teaching
profession did not differ significantly with respect to gender and
demographic location.

Keywords: Attitudes, Teaching Profession, Adjustment, upper
primary School, Teachers
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1. Introduction

The teachers by virtue of his position and role are one of the most
important agents of the transmission and enrichment of culture
in today’s society. Having to deal with human material during
the most impressionable period of life, the teacher is bound to
make a massive impact on the personality, character, intellectual
growth, attitude and value of the future citizen. In view of their
critical role, it is important to the society to provide adequate
equipment to enable them to meet the challenges of their task
and Indian society is no expectation of it. In this context the
teachers have more responsibilities in shaping and building the
character, especially mental characters of students.

Development of a nation has always relied on knowledge
acquired through education and its practical Implications.
Considering any effective education system or educator, effective
instructional strategies with identity and high potentials in which
the contents were delivered are the main pillars of a quality
education system. Teachers are the persons who could develop
and mould the learners as good citizens. They should develop
a higher attitude towards the teaching profession, do extremely
well in their academic performance and enhance lifelong skills
to face in future.

The term “Attitude” has been defined in a number of ways
by the psychologists. Attitude is a mental characteristic. The
simplest definition is that, it is a feeling for or against something.
Allport (1935) defines it as a mental and neural state of readiness,
organized through experience, exerting a directive or dynamic
influence upon the individual’s response to all objects and
situations with which it is related. Thurston (1946) has defined
attitude as the degree of positive or negative affect associated
with some psychological object. Professional attitude means a
person’s feelings, behaviours and commitment to the profession.
If the teacher is committed and has a positive attitude, then it
is sure that his performance will be better and his effort will be
fruitful. Richardson (2003) narrated that Education is a nation
building activity. The quality of education depends upon the
ability and efficiency of teachers. If the teachers are well trained,
motivated and committed to their profession learning will
be enhanced. One’s behavior, to a great extent depends upon
one’s attitude toward the things idea, person or object, in this
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environment.

Anattitudeis a hypothetical construct torepresentanindividual’s
like or dislike for an item. Attitude a powerful resource of human
motivation - is capable out the pattern of life as well as success
and happiness. Attitude is a great driving force in achieving
goals. The importance of attitude in the life of an individual is
universally acknowledged. It determines the actions of a person
and supplies the code by which behavior of an individual is
judged.

Samantaroy (1971) showed a positive relationship between the
variables, teacher adjustment and teaching efficiency, there by
showing that superior efficiency also causes good adjustment
and viceversa. Singh (1998) Conducted research topic creativity
and adjustment as correlates of attitudes of public teachers
towards the teaching profession. In his study found that factors
of creativity and adjustment are significant predictors of attitude
of student teachers towards the teaching profession. In addition
the finding established that these factors as a term rather than
individually are better predictors of attitudes of student teachers
towards the teaching profession.

Shakuntala (1999) found that there was a significant and positive
correlation between the adjustment of secondary school teachers
and their interest in and attitude towards teaching. Difference
in interest in teaching, attitude towards teaching, sex, and type
of management, marital status, age and experience of secondary
school teachers accounted for significant difference in their
adjustment. Singh (2010) indicates that positive and significant
correlation has been found between job satisfaction and academic
records, job satisfaction and adjustment as well as between job
satisfaction and attitude towards teaching. The present study is
selected after the review of related literature. After reviewing
the literature, it was found that the studies conducted by the
different investigators it can be concluded that there is a strong
relationship between the attitude toward teaching profession
with the various personality traits of an individual. If a person
has a desirable attitude, then he/she will be well adjusted with
his/her job and will motivate him/herself for the excellent
programme in multi various activities of any organization. So
there was an immediate need to conduct a study on the attitude
towards teaching profession in relation to adjustment of upper
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primary school teachers of the Murshidabad District of West
Bengal.This study was conducted with the following objectives.

2. Objectives
1) To find out the relationship between attitude toward
teaching profession and adjustment.

2) To find out and compare attitude towards teaching
profession of male and female senior teachers.

3) To find out and compare attitude toward teaching
profession of urban and rural senior teachers.

4) Tofind out and compare the adjustment and competency
of male and female teachers.

5) Tofind out and compare the adjustment and competency
of urban and rural senior secondary school teachers.

3. Method: Descriptive Survey method followed by
Correlational Studies.

Sample

Sample for the present study is inclusive of 200 upper primary
school teachers. It consists of 100 male and 100 female teachers
from urban and rural . The sample was equally distributed
between male and female teachers. The probability method
of sampling was used to select 10 upper primary schools of
Murshidabad district of West Bengal and further, the school
teachers from these schools were selected on a random basis.

Measures
1. Teacher attitude inventory

2.  Teacher adjustment inventory
3. Teaching Competency Scale

Procedure

The study was designed to investigate the attitude towards
teaching profession in relation to adjustment among upper
primary teachers. Descriptive survey method of investigation
was employed for the present study. Prior to the administration
of teachers attitude inventory teacher adjustment inventory, the
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investigator sought the cooperation of the head of the senior
secondary schools and teachers. First of all purpose of the test was
clarified to the teachers and instruction given to them according
to the manual and rapport established with them. The attitude
scale was administered to the manual after getting the response
sheet, adjustment inventory scale was also administered in the
same way. Scoring was done with the help of scoring key.

4. Results and Discussion
Coefficient of Co-Relation Among Variables

Table 1: Coefficient Correlation between Attitude Towards
Teaching and Adjustment of Senior Secondary School

N Variables Correlation
Attitude Towards Teaching and

100 . 0.27%*
Adjustment among male teachers
Attitude TowardsTeaching and

100 . 0.47**
Adjustment among female teachers
Attitude TowardsTeaching and

100 . 0.28**
Adjustment among urban teachers
Attitude TowardsTeaching and

100 0.44**

Adjustment among rural teachers
Attitude TowardsTeaching and

200 | Adjustment of upper primary school 0.378**
teachers (Total)

It is evident from table 1 that the coefficient of the correlation
between attitude and adjustment among male secondary
school teachers of is 0.27 which is significant at both levels of
significance. Further the coefficient of the correlation between
attitude and adjustment among female secondary school teachers
of is 0.47 which is also significant at both levels of significance. It
is also evident from Table 1 that the coefficient of the correlation
between attitude towards teaching and adjustment of senior
secondary school teachers of several District is 0.3784 which
is significant at both levels of significance. So from the above
results we can conclude that there is a positive and significant
relationship between attitude and adjustment of Upper Primary
school teachers. This indicates that the positive attitude towards
teaching certainly helps the teachers to adjust themselves in the
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teaching profession. Many studies conducted by Samantaroy
(1971) showed a positive relationship between the variables,
teacher adjustment and teaching efficiency, thereby showing
that superior efficiency also causes good adjustment and vice-
versa. Singh (1998) In his study, found that factors of creativity
and adjustment are significant predictors of attitude of student
teachers towards the teaching profession. Shakuntala (1999)
found that there was a significant and positive correlation
between the adjustment of secondary school teachers and their
interest in and attitude towards teaching are also supporting the
results of the present study.

5. Significance of Difference of Means

Table 2: Significance of the Difference in Attitude Towards
Teaching on the basis of gender and areas

X?;lgb(lie N__T Categories | Mean SD SED F-value
itude

100 Male 192.91 2783 4.39
Towards . 1.26
Teaching | 100 Female 187.36 34.05
Attitude”

100 Urban 188.43 2987 4.40

Towards Rural 0 0.77
Teaching | 100 ura 191.84 32.

It is evident from Table 2 that the mean scores of attitude
towards teaching among the male and female of upper primary
school teachers as 192.91 and 187.36 respectively, and their
standard deviation as 27.83 and 34.05 respectively. The tvalue
was calculated as 1.26 which is insignificant at both levels of
significance. This means that there is no significant difference
exits between means of attitude towards teaching among male
and female upper primary school teachers of Murshidabad
District. Further It is also evident from Table 2 that the mean
scores of attitude towards teaching among urban and rural
upper primary school teachers as 188.43 and 191.84 respectively,
and their standard deviation as 29.87 and 32.42 respectively. The
t-value calculated as 0.77 which is insignificant at both levels of
significance. This means that there is no significant difference
exists between means of attitude among urban and rural senior
secondary school teachers of Murshidabad District. Many
studies conducted by Mouli and Bhaskar (1982) Found that
there is no difference among teachers own their attitude towards
the teaching profession. Anamalai (1987) also found that men
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or women, teachers do not differ in their attitude towards the
teaching location of the school; age and level of teaching did not
have any influence upon the teacher’s attitude towards teaching.
Sharma (1997) found that male, female, married and unmarried
teachers have the same attitude towards teaching. These studies
also support the present study results that there is no significant
difference exits between means of attitude towards teaching
among teachers.

Table 3: Significance of the Difference in Adjustment on the basis
of gender and areas of upper primary School Teachers

Variable N Categories Mean SD SE_ | t-value
Male

100 18.61 4.64

Adjustment Female 0.661 | 0.57
100 18.99 4.71
100 Urban 18.28 427

Adjustment 1.75 | 0.59
100 | Rural 1932 |50

Variable N Categories | Mean SD SE_, t-value

Male

100 18.61 | 4.64

Competency Female 0.661 0.57
100 18.99 | 4.71
100 Urban 1828 | 4.27

competency 1.75 0.59
100 | Rural 1932 | 502

It is evident from the table 3 the mean scores of adjustment
among male and female upper primary school teachers as
District as 18.61 and 18.99 respectively, and their standard
deviation as 4.64 and 4.71 respectively. The t-value calculated
as 0.57 which is insignificant at both levels of significance. This
means that there is no significant difference exists between
means of adjustment among male and female upper primary
school teachers. Further, It is also evident from the table 3 that
the mean scores of adjustment among the urban and rural
upper primary school teachers as 18.28 and 19.32 respectively
and their standard deviation as 4.27 and 5.02 respectively. The
t-value was calculated as 0.59 which is insignificant at both levels
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of significance. This means that there is no significant difference
exists between means of adjustment among urban and rural
senior secondary school teachers of Murshidabad

District. Many studies conducted by Nadeem and Bhat (2014)
found that there is no significant difference between the
adjustment of male and female secondary school teachers. There
is no significant difference between the adjustment of Rural
and Urban secondary school teachers. Berwal (2013) found that
the mean score on adjustment of male teachers (36.04) do not
differ significantly from the mean score on adjustment of female
teachers (34.08). It reveals that the adjustment has no relevance
with the sex of the individual. Zahoor (2012) in his study also
found that male and female teachers of government schools do
not differ with each other on adjustment. These studies support
the present study results that there is no significance difference
exist between the adjustment of teachers with respect to areas
and gender.

6. Implications

A teacher is central and formal to the whole education system.
Therefore, positive attitude towards teaching profession plays an
important role. No doubt, attitude of a person cannot be changed
but by providing in-service programme, attitude may be changed
or boosted for better adjustment of teacher because the attitude
and adjustment of teacher are significantly related to each other
and are a crucial factor in the success of the educational system.
Maximum problems related to teaching-learning can be handled
safely without giving too much financial input, if teachers
possess a healthy professional attitude. In India, teaching is the
third largest workforce; thus a large number of people enter into
this profession. Lack of professional attitude among this group
has made it difficult to ensure uniform standards. The increasing
demand for professional service with quality has put the onus on
the teaching profession to be more responsible and accountable
to the needs and conditions of service. Due to lack of professional
attitude among teachers, continuous and adequate efforts are
not made to recognize the best ideas in time, practice and role in
action for self-renewal and sustenance.
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5) Maurya A and Ahmed A, THENEW EDUCATION POLICY
2020: ADDRESSING THE CHALLENGES OF EDUCATION IN
MODERN INDIA, This policy tries to overrule its predecessor,
which was announced nearly three decades earlier. Barring
certain apprehensions, the new national education policy tries
to bring in a unified system of education across the length and
breadth of this vast and diverse country. INTERNATIONAL
JOURNAL OF MULTIDISCIPLINARY EDUCATION AND
RESEARCH ISSN:2277-7881; IMPACT FACTO R: 6.514(2020); IC
VALUE:5.16; ISI VALUE: 2.286.

3) Gavade A, Statistical Analysis of the National Education
Policy (2020), The purpose of the National Education Policy is to
develop students” in critical thinking skills, scientific temper, and
imagination, along with instilling values like empathy, courage,
and resilience, International Journal of Research in Engineering
and Science (IJRES) ISSN (Online): 2320-9364, ISSN (Print): 2320-
9356 www.ijres.org Volume 9 Issue 7, 2021, PP. 27-31

©) Verma H and Kumar A, New Education Policy 2020 of India:
A Theoretical Analysis, Education has a key and decisive role in
this scenario of contingencies. The National Education Policy
2020 has therefore been transformed into the framework of this
reform, which could help to build a new education system in the
country, in addition to strengthening those economic and social
indicators, International Journal of Business and Management
Research (IJBMR) Open Access | Review Article | Volume 9,
Issue 3 | Pages 302-306 | e-ISSN: 2347-4696.
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8) Shubhada MR Niranth MR, NEW EDUCATION POLICY
2020: A COMPARATIVE ANALYSIS WITH EXISTING
NATIONAL POLICY OF EDUCATION 1986, NEP 2020
envisions an India-centric education system that contributes
directly to transforming our nation sustainably into an equitable
and vibrant society filled by knowledge and by providing high-
quality education to all. 2021 IJJRAR May 2021, Volume 8, Issue 2
www.ijrar.org (E-ISSN 2348-1269, P- ISSN 2349-5138)

&) P. Narender Reddy, National Education Policy 2020 -
Challenges and Opportunities on the Educational System, The
policy, while focusing on various facets of education, also tries
to bridge the gap between education and technology. One of the
key highlights of NEP 2020 is the decision to make mother tongue
or regional language as the medium of instruction up to Class 5.
International Journal of Science and Research (IJSR) ISSN: 2319-
7064 SJIF (2020): 7.803

) SARTA A, NATIONAL EDUCATION POLICY (NEP
2020): AN ANALYTICAL INSIGHT INTO THE REFORMS
IT WILL BRING IN SCHOOL AND HIGHER EDUCATION
IN INDIA, The study is purely qualitative in nature as it relies
solely on secondary data sources. And the secondary data
sources used are books, journals, research articles, websites,
newspaper, and different government publications. An effort is
made to study the provisions of the policy and how these will
contribute towards improving the education at school level
and in the higher education, International Journal of Advanced
Research in ISSN: 2278-6236 Management and Social Sciences
Impact Factor: 7.624 Vol. 11 | No. 3 |March 2022 www.garph.
co.uk IJARMSS | 103

q) Shobha M, A Study on Awareness of Nep-2020 among
Secondary School Teachers, The study is descriptive in nature and
survey method was employed. Data was collected from secondary
school teachers of Mysore District using Awareness of NEP-
2020 questionnaire, International Journal for Multidisciplinary
Research (IJFMR) E-ISSN: 2582-2160,Website: www.ijfmr.com,
Email: editor@ijfmr.com,IJFMR2206985 Volume 4, Issue 6,
November-December 2022 1

b) Ramesh D. Patil, NEP 2020: QUALITY EDUCATION,
QUALITY TEACHING AND TEACHER'S ROLE IN 21ST
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CENTURY EDUCATION, NEP 2020 also recognises that teachers
will require training in high-quality content as well as pedagogy
to cater the needs of the 21st century education. This paper
presents some of the qualities of an effective teacher, the quality of
instructions and effective delivery of the content in the classroom.
International Research Journal of Modernization in Engineering
Technology and Science ( Peer-Reviewed, Open Access,
Fully Refereed International Journal ) Volume:04/Issue:01/
January-2022, Impact Factor- 6.752 www.irjmets.com www.
irjmets.com,International Research Journal of Modernization in
Engineering, Technology and Science [406]
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ABSTRACT

Secondary education level is one of the most important periods
of educational life. During this time, various kinds of emotional
development of students can be observed. One of them is
character development and social development. Music helps the
character and social development of students at this level. As a
result, their educational performance is stronger. Music plays a
pivotal role in the reformation and socialization of secondary-
level students. In this it would like to deliver that music keeps
impact in reformation of character and socialization among the
secondary level students. The survey method used in this survey
is Qualitative; a Literature review-based analysis has been done.
One of the fundamental methods that have been used in this
research is Documentary type. The work has been completed
with important songs for improving students” social, cultural,
mental and physical behaviour.

Key Words: Music, Secondary Level Student, Socialization.

INTRODUCTION

Music is an art form that uses sound and rhythm to evoke
emotions and express ideas. Music has been an integral part of
Indian culture for centuries, with roots dating back to ancient
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scriptures and classical traditions. Indian culture boasts a
rich tapestry of music, Encompassing classical genres like
Hindustani and Carnatic, alongside diverse folk, devotional,
and contemporary styles. Music is closely related to education.
Music enhances cognitive abilities and fosters creativity, playing
a vital role in promoting a well-rounded education. One of the
main characteristics of students is their character traits and
socialization. Different character traits of students, socialization
widens. their learning path and strength and socialization among
students cannot be observed in that way. Among them, various
types of mental disorders, in difference, intolerance, disunity,
lack of nationalism etc. can be seen.

Therefore, in the case of secondary level students, how their
character is shaped and socialization by music and the effect it
has on their education is sought to be shown here. Secondary-
level students are typically in the ages of 12 to 18, navigating
a crucial phase of academic and personal development. During
this period their character and social qualities develop.

STATEMENT OF THE PROBLEM
The Statement of the problem has been Entitled as:-

“IMPACT OF MUSIC REFERENCE TO SECONDARY LEVEL
STUDENTS”

OBJECTIVES OF THE STUDY

1) To know the impact of music in the character formation of
secondary-level students.

2) To know the role of music in socialization among the students.
RESEARCH QUESTION

1) What is the impact of music on the character formation of
secondary-level students?

2) What is the role of music to make socialization among the
students?

METHODOLOGY

*  Research Design:
In this work, the Analytical Research method has been used.

e Data Collection:
Secondary data from different magazines, Articles, Journals, and
books has been used in this work.
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DELIMITATIONS
1) This research has been done only for songs, not instruments.
2) The work is Delivered to students of Secondary level.
ANALYSIS OF THE STUDY

*  Analysis of Objectivel :

Music greatly influences secondary-level students” character.
Upbeat songs can foster optimism, teamwork, and resilience.
Thought-provoking lyrics inspire critical thinking and
empathy. Diverse musical genres expose students to various
cultures, broadening their worldview. Music develops love and
different emotions in students. Increases their endurance, and
concentration power and makes them calm and relaxed. Makes
their use more manageable. Music helps in the character and
overall development of the student. Ultimately, a well-rounded
selection of songs contributes to shaping well-adjusted, open-
minded individuals.

Character formation of secondary level students by music is
shown here more clearly through some of the songs taught at the
secondary level.

I) Bipode more rokkha koro by Rabindranath Tagore :

“fRA QI T FET @ & @R reqi--
Rom @fy 1 @9 <9 o7
T e fore w13-a1 fmes g,
78t (I FECS #Aif w0
SRR (I 1 [ g6 feea I 9 @ $G,
TS Wioee e, Al vy qeedl
e I T @ Wi w0
QNCE G SR @ @ T2 (9 Al ql--
Sfate fifq *=fe @ 71
N ©OF FNK I A2l e A,
3fere #iif7 e @« 271
T eed e comifa 2 7133 fore--
TE Aiee e @ @ wea I=e
(SINIE @ 7 FF AT 7
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Rabindranath Tagore’s song “Bipode More Rokkha Koro”
resonates with secondary level students, instilling values of
resilience and hope amidst challenges. Its poetic verses encourage
character development, fostering determination and a positive
mindset. The song’s timeless wisdom serves as a source of
inspiration, shaping the moral fabric of young minds.

It is a song of puja parjay by Rabindra nath Tagore. This song
inspires resilience shaping students’ character and fosters inner
strength of students.

II) Tumi nirmolo koro mongolo kore by Rajanikanta Sen:

“ofst foster 52 o/ < Wi T Y@
O3 Sep-fead e I (I cIrR-pifer Yoiea
e < Y=
i fefel 9 9/ S0 e I J=I
T 1 I TR A (I AFe-71- A
GIfF 1 I YR AT (I SFe-71-ATA
oy, fg-Remesl, g\ afers wfaam 43
9 QI5Fe S0 I @7 (K TE-IPT! @RI
e T J=Iw
o fosfer Fa 9@t Seq Wt ¥ J=Iw
Qe SE-afeeE, 57 TreicE, gE-Afe, =
e See-efecE, 57 TeRE, gea-1eTt, 2
iy @i 712 oy, I 72 oy, Ale @ @AW, [
e = Y=
oy fosfer F9 ot S Wl < =
of forfet v woret oea Wfery W ywica 7
Rajanikanta Sen’s timeless composition, “Tumi Nirmolo Koro

Mongolo Kore,” carries profound messages of purity and
positivity by its melodic charm and lyrical wisdom can inspire
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a sense of moral strength, fostering virtues like kindness and
resilience of secondary level student. shaping character and
influencing their personal development.

This is a devotional song by Rajanikanta Sen. By this song we can
fosters students’ noble character.

IIT) Dhana dhanya pushpe by Dwijendralal Ray:

“qEY 7 TF SN 9 Al
SRR W ©CR (% G 7 (TR Gl
e (1 99 e tofa o o e e e
qTe IS e e S I §iw
8 (7 T (0 AN G (@ SR S
G @ O S, (7 (@ SIE &g | |

b9 Y QXS (FINE TEE G QR0

(IR G (AT ©feR G T (I

©R AN Tt g B oifiw T cemel 1
e fHg T FRE, @FAF G G ARG
(PR @ 2O CFQ WS O GO

QI QTR T (B8 (AT IR IS FIRIG @01 |
A0 2o o4l *MfR Fee Fow e Al
QI AT Al 2[T& & (@

Ol PR S Y 0% FCoa T (AR 1 |
SR W@ I (FZ @A I 2T (&2
S (oTIE 59 gfb I0F @ «f|
TR 93 (AT T (@ Q2 TEITS SR

Dwijendralal Ray’s song “Dhono Dhanyo Pushpe Bhora”
resonates with secondary level students, reflecting their character
by instilling a sense of cultural pride and patriotism. Its timeless
lyrics celebrate the beauty of nature and evoke a deep connection
with one’s roots, fostering a sense of identity and appreciation
for heritage.

It is a Homeland love song by Dwijendralal Ray. We can possibly
build the character of students in the tone of love for the country
by this song.
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1V) Hey hans vahini gyan dayini by M.S.Rawat:

“2 7T AfEA
eI wife
Ty fawe wfe @)
7 fawe wfe
RIEENEASIE (CACIEI
EEE R N
oy e 9fe @1
e, e TV (T OF (A
GRS SR T (M
BN, 37,(F2 T I9 (M
Ffeqw o F1 |
o9, &P, A>EM 6T N
el BT @ T N
et @y e 99 T ew @7

M.S. Rawat’s song “He Hans Vahini Gyan Dayini” resonates
with secondary level students, fostering a sense of intellectual
empowerment. Its uplifting melody and profound lyrics inspire
young minds, instilling confidence and a thirst for knowledge.
The song becomes a motivational anthem, shaping the character
of students as they navigate their educational journey.

It is a devotional song by M.S.Rawat. This song shape students
character through wishdom and guidance.

* Analysis of Objective 2 :

Music acts as a bridge between society and students. Music
plays a vital role in enhancing socialization among secondary-
level students. It provides a common ground for shared interests,
fostering a sense of camaraderie. Collaborative music activities,
such as singing together, promote teamwork and communication
skills, contributing to a positive and inclusive social environment.
Currently, students are very restless. Nationalism and lack of unity
can be seen among them. Love for country, a sense of solidarity,
the concept of national integration etc. are disappearing among
them. Various negative attitudes and negative thoughts towards
each other can be observed among them. The attitude of helping
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each other in danger is less seen among them. So the tendency of
loneliness and suicide is increasing among them. Such problems
are observed among secondary-level students as well. As a result,
they need various counselling and therapy. Notable among which
is music therapy. Music increases their positive attitude; their
patience calms them at home and removes agitation. Through
music it is possible to socialize the students by bringing them out
of such negative attitudes and problems.

Here is shown more clearly that music plays an important role
to make socialization among the students through some of songs
taught at secondary level.

I) Durgom giri kantar moru by Kazi Nazrul Islam:

feqre 20d qifa ey I@s gl
7w fifd FreE-TF 187 FFRE @
Ffeqre 7@ Aif@ i TR g
vfercete o dl, Fferere o@, giwee TRl A
2GR i, @ «fe 2w, wie T fwe?
(F IR (G, 28 e, 2z o
Q g o, Tt 7@ #iifg, fars 2@ w4t ==
7o foifs S-S 789 AR 2
wifeqre 7@ Aifa i @ g
fefiw wf@, srowat @t !
Fol-olfe e 2 caifce S
iz T e T Sffers wfew
B #ied, face 7ed R, fee 20 wigew)

This patriotic song by kazi nazrul islam was 1st published in ‘the
hindu” as an educational social poem named ‘kandari hushiyar’.
Kazi Nazrul Islam’s song “Durgom Giri Kantar Moru” can foster
socialization among secondary level students. Its powerful lyrics
and melody encourage students to connect.The song’s themes
resonate, promoting unity and social cohesion.

This is a patriotic song. This song fosters unity among students.
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Bhupen Hazarika's song “Manush Manusher Jonno” serves
as a powerful catalyst for socialization among secondary level
students. Its resonant lyrics and melody inspire unity, fostering
a sense of camaraderie and shared identity. The song’s themes
promote inclusivity, encouraging students to connect, collaborate,
and embrace diversity in their social interactions.

Bhupen Hazarika’s song unites hearts for social harmony. Manus
Manuser Jonno fosters societal bonds through melody.

IIT) Banglar mati Banglar jol by Rabindranath Tagore:

“JIeHAR WG, IR G, A A, AL -
o 2CF, e 2CF, e 26 (T I
JIEER T, AR 2B, AER I, I M-
o4 2T, 74 2T%, 71 28T @ TRA 1
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Rabindranath Tagore started the “Rakhi Bandhan Utsav” on 16
October 1905 to unite Hindu and Muslim Bengalis protesting the
partition of Bengal and this patriotic song was the motto of the
movement on that day. Rabindranath Tagore’s “Banglar Mati,
Banglar Jol” fosters socialization, resonating with secondary level
students, promoting unity, patriotism, and cultural identity.

This a song by Rabindranath Tagore of swadesh Parjay. This song
fosters unity, igniting social bonds in Secondary level students.

iv) Bolo bolo bolo sobe by Atulprasad Sen:

“E, I, I AE, ¥ ell-@9-9,
TS TRIF GOIS-IOR (&P G &< |
71 e Sfvca IR SRSt 7= 1
arers feifaarer qrce @24 Wi foafme wifbrg @=at,
[ SHIC 2P AR, QTS oA |
oS oeg, afs ozt a9,
4fS Trom, S @l Ffarz (Maa-difza |
g Az Acam-epife, wwe witrag Tefo ||
(IR OIS, (OEl (7 ST A Teofet @,
A<, fwiE Scafes i, F76 SFe-TWe |
o1 4¥-ca7 wifs-wfen,

e M2 2@ @F o, 9IS (@N-IFE ||
o @ o 1R FR i, AR-TegE Tt [,
ICTR ©Cd ETel AR, i ke | |
i fvl-Ree-3, @i ek @ ||
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Atulprasad Sen’s song “Bolo Bolo Bolo Sobe” resonates with
secondary level students, fostering socialization through its
vibrant and inclusive lyrics. The rhythmic beats and catchy
melody create a lively atmosphere, encouraging students to
unity, promoting a sense of communal harmony.

“Bolo Bolo Sobe” fosters unity among student, its rhythmic beats
enhance joyful socialization moments.

FINDINGS

1) Music improves various aspects of character of secondary
level students such as their thinking. It increases the spirit of
working in unity among them. Love and different feelings
develop between them. Increases their stamina and Endurance.
It makes them flexible by developing spiritual consciousness and
devotionin them. Makes them patient and calm and increases their
concentration power by making their behaviour more consistent.
Develops their respect for one’s own and other countries and
cultures. Thus music develops the character of secondary level
students.

2) Music enhances patriotism, sense of brotherhood, unity,
sense of nationality, national unity etc among secondary level
students. Through music, social rules, customs, values, love for
the country and respect for the country are developed in the
students. Music helps to develop various positive attitudes in
them. Music motivates them towards social work like standing
next to people in danger, helping people. Music socializes
students in many other ways.

CONCLUSION

The impact of music on secondary-level students is profound,
shaping character and enhancing socialization. Music serves
as a powerful tool for self-expression, fostering qualities like
discipline and perseverance. Participation in musical activities
cultivates teamwork and communication skills, promoting a
sense of belonging within the student community. Moreover,
exposure to diverse musical genres contributes to cultural
awareness and empathy. The emotional depth elicited by music
aids in developing resilience and coping mechanisms. Ultimately,
integrating music into secondary education not only enriches
educational performance and experiences but also nurtures well-
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rounded individuals, equipping them with the essential attributes
for a harmonious and interconnected society. To implement music
properly for character formation of secondary level students and
to make them socialize and for all-round development, many
govt. organisation and non-government organisations have been
take necessary steps. Apart from govt schools of secondary level,
non-govt. or private schools and some religious schools like
Madrasha school, moktob and convent schools and missionary
schools and some social institutions has made an impact in
character formation and socialization of students of secondary
level students.
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- ‘Women are the mothers of the race. Women should not be
an instrument of pleasure. They should be regarded as mans
helpmate.” Il TR 2C wrel Wcel, A9 wyN@ @i #Nred
ToRpAd W O R I PN A A Sfbe
AT F (A TR 8 YT @RY N, (R oimd I
IR DI HASIETCRRUED Wﬁﬁw ‘Man and woman
are of equal rank, but they are not identical. They are a peeress
pair being supplementary to one another, each help the other. So
that without the one the existence of other cannot be conceived
therefore it follows as a necessary Corollary from those fact’s that
anything that will impair the states of either of them will involve
the equal, ruin of them.
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(1) Digital Gender Atlas

(2) Sanva Siksha Abhiyan

(3) Udaan
)
)

N

i~

(4) Beti Bachao Beti Padhao Scheme
(5) Dhanlakshmi Scheme.

(6) National Program for Education of Girls at Elementary
Level

(7) Single Girl Child Scholarship.
(8) Rajiv Gandhi national fellowship Scheme
(9) National Scheme of Incentive to Girl for Secondary

Education
(10) Sakshan Bharat Mission for Female Literacy
(11) Sukanya Samriddhi Scheme.
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